Academic Council Co-Chairs Meeting Agenda
Friday November 22, 2013

10am-12pm CT 107

B Approval of Minutes from Oct. 25% Meeting.

Academic Council - October 25, 2013

Unapproved Minutes

Meeting called to order at 10:04

Attendance: Antoinette, Alesa, Lisa B., Nancy P., Eric N., Jackie Teny Miller, Ann P., Amy
Delorenzo, Deb D., Adele W., Judith D., Crystal C., Gilberto S., Adam K., Judy A., April M.,
Mark B.

Ex Officio: Tracy L., Darrell M.

1. iPad pilot

Tracy made arrangements with Joel Nelson to assist during the meeting with the use of the
iPad app Agendas, which allows attendees to take notes during the meeting on their iPads,
type in questions and comments that they may have during a discussion which are then
projected on to the projection screen for others to see, etc. Joel watched the flow of the
discussicn and has indicated that he has some suggestions on how we can make optimal use
of this and other apps with the iPads.

2. Approval of minutes from Sept. 27 meeting

Motion by Adam; second by Lisa B. Approved

3. Governance Committee item

Tracy will ask members of the Governance Committee to attend/present at the next
Academic Council meeting; the document appears to be a work in progress, with some
items still needing revisions,

Q. Is the form for Academic Council only, or also for Policy Council?

A. It appears to be intended to be used by both councils. The form would likely go to Cathy
Hatfield, to forward on to appropriate councils. Cathy would determine which committee
on Policy Council would review, and forward on to the Academic Council coordinater to
determine which committee on Academic Council would review.



The language on the Intake Form Example: "The receiving Council wil! then refer the matter
to the appropriate Committee for investigation" needs clarified.

The Academic Council recommends that a survey of all faculty on the Governance
Committee's recommendations be administered. The -Academic Council would like to
provide input into the survey prior to its administration.

4. FETPD items
A. FETPD contact persan, someone to oversee {vs. staff training and development)

Tracy and Darrell will talk to Jack about the need for someone to focus on faculty
professional development.

B. Sabbatical Policy

Judy Anderson presented on the changes to Policy 5-03 and Procedure 5-03(A) dealing with
faculty sabbaticals. She remarked that the changes to the Policy were necessary due to
changes in the faculty contract during the 2011 negotiations, but that the P&P manual had
not been updated to reflect those changes. A subcommittee of the FETPD committee was
formed to revise Procedure 5-03{A) to reflect the changes to the Policy and the new current
language in the faculty contract. Judy remarked that this has been a faculty-driven process.

Lisa Briggs asked if the Policy clarifies what "non-standard sabbaticals" are, and Judy replied
that the Policy does not, but that the faculty contract defines these.

Motion to approve: Antoinette; Seconded by Gilberto. Approved.
C. Professiona!l Development funds for Academic Council and OAA Committee members

Deb Dyer suggested that step 1 of the proposed process should include completing PD
Funds Information Form and travel request forms; step 2 would then say "submit all forms."

Tracy will check with Jack about signature process - do dept. chairpersens need to see these
travel request forms, or is it ok for them to go directly to Alison P. Can the academic
committee co-chairs sign as "supervisor"? Jackie Teny will talk to Alison about this process
also.

These funds are also available for on-campus workshops, speakers, and professional
development events. Lisa Briggs noted that the form does not seem to accommodate this
type of activity very well.

~ Assessment Committee would like to send members to the Higher Learning Commission
conference this year.

Funds from one committee can be shared with other committees. Need a process for
this. Perhaps by approval of the Academic Council?
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Forms need te be put on Blackboard.

Motion to approve: Adam K.; seconded by Ann P. Approved.

5. Honors Committee - Honors Graduation Requirements and Explanation

Q. Who will track attendance at events and/or service activities that students are required
to attend?
A. Becky would likely have access to this information.

Q. Would taking a service learning course count as service?
A. No; but the service learning class could be an honors course.

Motion to approve: Alesa M.; seconded by Gilberto. Approved.

6. Instructional Success Committee - Blended Learning Task Force Recommendations

The ISC has approved recommendations from the Blended Learning Task Force dealing with
best practices for designing blended courses, and brought those recommendations to the
Academic Council. Recommendations include mandatory training for all faculty new to
designing and teaching blended courses, collaboration between the faculty designer and the
DEIS’s instructional design team, and other items.

Motion to approve: Judy A., seconded by Deb D. Approved.

7. Student Support Commitiee - Advising Statement

Amy Delorenzo would like to allow program faculty to determine whether or not embedded
advisars are appropriate for their particular program.

Nancy Pine recommended removing the word "urban" to better reflect needs of Delaware
campus.

Tracy and Deb have heard that there wouid be 16 embedded advisors (6 in A&S, 10in C&T).

Add the sentence in front of the word "Specifically” - "Faculty within programs should be
consulted throughout this process.”

The following language was ultimately suggested to be forwarded to Dr. Coooley:

The Student Support Committee strongly endorses an expanded system of academic/program
advising that best supports student needs, and correspondingly addresses the advising duties of
many faculty. The College should expand its general academic and program-specific advising
substantially, to meet or exceed best practice standards for advising in a large and diverse
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community college environment.  Faculty within programs should be consulted throughout this
process. Specifically, the College should hire additional advisors; embed advisors within

specific departments/programs and/or designate advisors to specific programs; provide
additional training to current advisors in degree/program specifics; and appropriately
compensate faculty for advising duties. The Student Support Committee urges the College to
take these steps in recognition that robust, expert advising via meaningful one-on-one student
interaction plays a central role in supporting our students' success.

Motion to approve: Adele; seconded by Gilberto. Approved.

8. Promotion & Tenure Process Committee - any feedback on promotion and tenure
fellow?

Antoinette and Gilberto are fine with the language that Tracy crafted. They will share this
information at their committee meeting today Tracy will tell Jack C. to go ahead and send
out the call for volunteers.

Tracy will try to draft a form for future faculty fellow positions (hqufs or reassigned time; job
description; etc.)

9. Assessment Committee - Program Review

Polly brought this to the Assessment Committee, and is taking it to the Curriculum
Committee later today.

There are concerns that to date this document has been authored by staff and

- administrators, and that there has been no participation of faculty in its creation. Some
facuity have evidently heard it said that "OBOR is requiring this, but we've never done
it." The consensus is that the AC needs to see where this is being required by OBOR.
A&S would also be required to do this (create programs).

Lots of data would be required; all the date required by "P" is supplied by faculty. There
appears to be a great deal of “P items, meaning increased work for faculty — in particuiar,

program coordinators.

Some indicated that the data that would/could be provided is questlonable This would be
done in piace of validation reporting for C&T faculty.

Darrell will check with Ohio Faculty Senate members to see if other community colleges are
doing this as well.

It is not clear what the research questions are for collecting all this data.
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Send questions/concerns to the Curriculum or Assessment Committee co-chairs, and they
will compile a list.

10. Items for updates/calls for volunteers/reguests

a. PLA ad-hoc commitiee - Shane Bendele has aiso volunteered.

b. HLC conference delegation and conference attendance — Several members of the
Assessment and Curriculum Committees are likely interested in attending. Others?

c. Volunteers for dean search (or other?} committees — the Academic Council may be asked
to put forward nominees to college-wide committees in the future.

d. Embedded advising

e. Textbook affordability and digital content update — Tracy reminded the AC about an
email that was sent to all faculty about possible reassigned time to work on this project.

f. AtD and Student Success Council - contact Student Support Commitiee and Instructional
Success Committee for one representative each to serve on the Student Success Council;
$200,000 per year for the next three years is available for student success initiatives.

g. Pilots for dual enrollment courses request - due to the lack of credentialed HS teachers,
they are moving to a modei where high school teachers who are not properly credentialed
would still teach courses that students would get college credit for, but would be overseen
by a credentialed CSCC faculty member. There was a great deal of concern about this model
- bad precedent. Ask Sean Casey to develop a statement to bring to the Curriculum
Committee.

h. Faculty to chairperson role

i. OBOR 60 hour rule - the new draft from OBOQR has a 62-hour requirement, rather than a
60-hour requirement. Jack C. is also advocating for more flexibility in the Basic Education
requirements.

j. Program review - discussed earlier

k. Special topics subcommittee — looking at how to handle courses that in the past were
taught as “special topics” courses, but in the future may not be allowed to use that
designation.

I. Learning Management System — reminder to provide feedback to the ITDL representatives
about the LMS options being considered.

Meeting adjourned at 12:31.



Respectfully submitted by Darrell Minor

Il. Kudos, Thanks and Cheers to Darrell Minor for his role as the Academic Council Coordinator

H1. HLC Conference — Volunteers? {(Have so far: Crystal Clark, Alesa Mansfield, Deb Dyer and Dan Zeiler)

IV. Academic Calendar — Request for our review from Regina Peal

Academic Calendar Autumn Semester 2014

April 21, 2014 (M)

Autumn Semester 2014 On-Time Registration begins

lune 30, 2014 {M)

Readmission Deadline for Academic Dismissal and Academic Review-AU14

August 4, 2014 (M)

On-Time Admissions Application Deadline for Autumn Semester 2014

August 10, 2014 (SU)

Autumn Semester On-Time Registration ends

August 11, 2014 (M)

Autumn Semester Late Registration begins — fate fee will be assessed

August 11, 2014 {M}

Ohio Residency Reclassification Processing Deadline for Autumn Semester 2014

August 18, 2014 (M)

Final Admissions Application Deadline for Full Term, First 8-week Term and First

S5-week Term for Autumn Semester 2014

August 25, 2014 (M)

*Full Term, First 8-week Term and First 5-week Term classes begin

September 1, 2014 (M)

Labor Day - Campuses closed

September 4, 2014 (TH)

Full Term, First 8-week Term and First 5-week Term Last Day to Register —

Late Registration ends

Sepfember 9-22, 2014

Late Admissions Application Period for Second 8-week Term, Secend 5-week Term

and Third 5-week Term for Autumn Semaester 2014

September 14, 2014 (SU)

September 19, 2014 (F)

AU14 Petition to Graduate Deadline due in Records & Registration by 4:30 pm

September 24, 2014 (W)

September 26, 2014 (F)

In-Service Day — Offices closed, no day classes

September 28, 2014 (SU)

First 5-week Term classes end — grades due 9/30/14 before 11:00 pm




September 28, 2014 (M)

*Second S-week Term classes begin

October 1, 2014 (W)

Second 5-week Term Last Day to Register — Late Registration ends

Cctober 5, 2014 (SU)

Last day to remove Incompletes {I} incurred Summer Semester 2014

October 10, 2014 (F)

Columbus Day — Campus closed

October 18, 2014 (5)

First 8-week Term classes end — grades due 10/20/14 before 11:00 pm

Qctober 19, 2014 {SU)

October 19, 2014 {SU)

*Second 8-week Term classes begin

October 23, 2014 (TH)

Second 8-week Term Last Day to Register — Late Registration ends

October 30, 2014 (TH}

November 2, 2014 (SU)

Secand 5-week Term classes end — grades due 11/04/14 before 11:00 pm

November 3, 2014 {M)

*Third 5-week Term classes begin

November 6, 2014 (TH)

Third 5-week Term Last Day to Register — Late Registration ends

November 11, 2014 (T)

Veteran’s Day — Campuses closed

November 20, 2014 (TH)

Readmission Deadline for Academic Dismissal and Academic Review-SP15

November 21, 2014 (F)

November 27, 2014 (TH}

November 27-30, 2014

Thanksgiving Holiday - Campuses closed {TH, F, S, SU}

December 12, 2014 (F}

Graduation Ceremony

December 13, 2014 (S}

Fuli Term, Second 8-week Term and Third 5-week Term classes end - grades due 12/15/14

before 11:00 pm

December 13, 2014 (S)

Autumn Semester 2014 ends




V. Faculty Fellow Forms

Form 1:Faculty Fellow Application

Please list the faculty fellow position that you are applying for: (example: Assessment Faculty Fellow)

What College Division are you representing? {example : Career and Tech, or Arts and Sciences}

Please provide a short description of your experience working in the proposed Facuity Fellow Area,

and or explain your interest in applying for the faculty fellow position.

Form 2: Faculty Fellow Description Form

Faculty Fellow Title: (example: Assessment Faculty Fellow)

Number of Proposed Faculty Fellows for this Position: (example: two facuity fellows one from A&S and
cne from C &T).

Faculty Fellow Call: (Call sent out from the Office of Academic Affairs via email to all faculty requesting

applications).

Faculty Fellow Description Details: (Further details concerning the position not included in the call)

Proposed Faculty Fellow Hours:(Number of hours of reassigned time proposed)




Faculty Fellow report; (Office of Academic Affairs Person or Office/Division Person that the faculty

fellow will report to)

Faculty Feliow Committees: (Committees/Work Groups and Task Forces that the faculty fellow will lead,
be a standing member of, or serve in an ex-Officio role).

VI. Curriculum Committee ltems

1. lem 1 -. Dual Enroliment Concerns

Dual Enroliment Concerns

1. Dual Erroflment courses must meet the same standards of delivery and assessment and
faculty qualifications as our departmental courses, not only to satisfy OBOR requirements, but
also to meet our transfer agreements and to provide quality assurance te our preferred pathways

partners ..

2. Given the rapid growth of the DE program, high turnover in the Department of DE, lack of
consistent and ongoing training regarding changes to DE policy and procedure among Lead DE
faculty, and general accountability within academic affairs for agreements negotiated on behalf of
academic programs with partner high schools, the following concerns have arisen:

- piloting of creative delivery modes that bypass minimum requirements for instructor
gualification
- widespread use of non-tenured junior faculty to oversee key DE programs
- high turnover of faculty leads resulting in incansistent over site of course guality
- failure to involve or fuily educate departmentat chairs in DE rights and responsibilities among
faculty
- failure to develop, revise, and widely share a consistent policy, procedure, and liability
statement

- failure to negotiate with the high schools minimum requirements for our courses on behalf of
the faculty, these include, the purchase of required textbooks and enforcement of their use for
the courses, lab materials and appropriate length, extra grading and feedback time for writing
intensive courses, training and course preparation time for high school teachers, and other
department specific concerns.

These leadership issues have resulted in the following specific questions and concerns:
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- departments have no idea what the agreement says between CSCC and the high school. Itis
hard for us to enforce any policies when we do not understand the original terms
- We really need to have the liability issues ironed out. Everyone needs to understand who is
ultimately responsible for the students in the class. When it comes to purchasing equipment,
who is responsible for this? If the high school is charge of these items how can we make sure
everything is ready before the start of the semester otherwise the course should not be offered.
- The students are routinely delayed when it comes to enrollment and Bfackboard access. This
is to their detriment when this does not happen until after the start of the semester. It truly affects
the overall course and how it is taught.
- Who decides which courses are needed at anyone school? Does the department have any
say in this?

.- The qualifications for high school teachers seem fairly cut and dry, however routinely we see
unqualified teachers applying and are pressured to put these classes forward. he the high
schools getting the impression that just anyone will be approved? Why are these applications
even forwarded from the office of dual enroliment (I do understand why this is done, but it seems like a waste of
time for the lead instructors),

2. tem 2 - Program Review (From Both Assessment and Curriculum Committees)

Program Review Form - Concerns from QOAA Curriculum and Assessment for OAA
Co-Chair for discussion purposes.

Overview:

Dr. Polly Owens and Dr. Jack Cooley presented to both OAA Committees the new Program
Review Form. The Committee Chairs then met to formulate and compile their questions and
concerns. After our discussion with the Co-Chairs we will meet with Dr. Owens to ask all
questions and share concerns of the Co-Chairs. We had discussed the possibility of the
Academic Council putting out a ‘statement of concern’, but perhaps that would be pre-mature,
as we won't be able to meet with Dr. Owens until after the new year. The following is a
summation and a list of questions from the Assessment and Curriculum Committees.

Summation:

What are these reports going to be used for? There is only a vague statement about using it for
“institutional planning and development.” (This question is based on IRB methodology — in
addition, if the use isn’t communicated, people will draw their own conclusions). The report
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requires a large amount of data to be collected; however, at this point we cannot gather most
of the data requested in a reliable manner. If the data is of poor quality, the conclusions drawn
from it will be as well. Further, the gathering of the data and performing the “analysis of data
and trends’ for each section would be a very large task. While the chairperson is supposed to
gather the data, it is likely that such a task would be delegated to the facuity as well. This will
be a large time commitment and will be especially burdensome in smail C&T programs. This
report doesn’t ask the right questions to replace Outcomes Validation Reports, so it would have
to been done in addition to those reports. The report seems to have little to do with the
curriculum of the coliege — it seems to be for administrators by administrators.

Questions:

1. What are vou going to use the data for?

2. Has IRB been contacted about this report — Jack C. stated that it has been designed for
‘external purposes’.

3. Where in AQIP is it stated that we need to do this reporting? (initially the statement was
the OBOR was requiring this, but that has been revised).

4. Is the report generated every 3 or 4 years? There is conflicting information in the report
(completed every 4 years but data reflects 3 academic years prior to submission date).

5. Revenue — Expense. We want a complete breakdown of these numbers

6. Who is the Senior Executive Director of Workforce Development? Hasn't that been
disbanded? Related: What is the EMS! system

7. Data sources will be incomplete and therefore not reliable.

8. The Chair gathers the data?

9, The “Admin” Review Team consists of no Faculty.

10. Where does the report go? Where is it housed?

11. How woulid we know High School Data?

12. Data requested of Faculty such as “# of courses in programs taught by FT program
faculty’ should be collected by administrators.

13. If anticipated resources are under estimated (due to lack of data), what will be the
effect?

14. If we disagree with data provided by the coilege (D), can we rectify errors?
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3. Item 3 — New Course Pre-Approval Form
New Course Pre-Proposal Administrative Review (Draft)

All new courses will need to be submitted through the pre-proposal administrative review process for
approval prior to starting course development work. It is anticipated that this review will take
approximately 3 weeks. The individuals included in the administrative review process are, the
department chairperson, appropriate division dean, and both associate vice presidents of academic
affairs. This process is to ensure that the courses and programs heing proposed align with the direction
and partnerships of the college by clearly being identified as courses/programs specific to transfer
degree requirements or deemed essential by industry or professional accreditation bodies. Pre-proposal
administrative approval does not supplant the curricular process nor guarantee curriculum committee
approval.

Date:

Faculty submitting the request:
Department/ Program:

Proposed Course Alpha and Number:
Proposed Course Title:

Proposed prerequisites, co-requisites, and course restrictions:

Proposed credit hours:

Proposed contact hours with break-down for lecture, lab, clinical etc.:

Lecture Lab;_ Clinical____ Practicum____ Seminar_____ Field Exp.

Directed Practice___ Studio___ Co-op exp.

Planned date of initial offering: {semester and year)

Please answer the following questions:

Is this course planned to be reviewed as a potential TAG course? If so, which TAG?
Does CSCC currently offe( other courses that meet this same TAG ? If so, what are they?

is this course planned to be reviewed as a potential OTM course? If so, which OTM category?
Does CSCC currently offer other courses that meet this same OTM category?

Is this course planned to be reviewed as a potential CTAG? If so, for which CTAG?
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Does CSCC currently offer other courses that meet this same CTAG? If so, what are they?

if the answer to any of the questions above is yes, please explain why it is important to offer this if it is an
additional course in o particulor category:

How does the proposed course fit into the current curriculum?

Is it part of a certificate or AAS degree? (Which one and describe its function: gen ed, basic
refated, technical requirement, technical elective)

Was it requested by an industry partner? (Explain what industry requested it and for
what reasons)

Is it part of an AA/AS degree? (Which one and describe why it is needed as part of that degree)

Was it requested by a four year institutional partner as part of a pre-major or to
supplement the four year institution’s own course offerings? (Explain what institution(s)
requested it and for what reasons)

Does it support some other important curricular function (e.g remediation)? Please explain,

Please give a description of the proposed course (include major content topics and outcomes for the

course:
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Approval to proceed with course development;

Chair

Dean

Associate VP, Academic Affairs Dr. Pally Owen

Associate VP, Academic Affairs Dr. Karen Muir
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Date
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Recommendations

The faculty recognize that hiring a new director and assistant director in DE represents an
opportunity to address many of these concerns. We recommend, among other ongoing quality
assurance efforts, such as the continued pursuit of NACEP accreditation and training and
development for faculty leads and chairs, that the following actions be taken:

Institute a new DE advisory commitiee led by a senior faculty member. The current DE
subcommittee is of limited scope and authority and should be dissolved. The new committee
should inciude stakeholders from the faculty, chairs, DE, and advising. The committee should
develop a charge that includes regular reporting and documentation of DE procedures, growth,
cosls, quality assurance and accreditation. The committee should also be charged with
addressing and documenting academic and administrative concerns such as late registrations,
pilot and provisional teaching by under certified faculty, and so on.

Charge the new DE administrators with reguiar and consistent communication with faculty,

" including roll out of new courses, updates to administrative structures and procedures, and at
least one meeting for training and solution-sharing among lead faculty each year {in addition to
the ongoing training lead faculty are charged with delivering to high school teachers).

revise the application process for high school teachers and administrators so a more robust

review of instructors and required times, facilities, and textbooks is possible before CSCC
commits to granting credit for the courses.

VIi. Academic Pathways ltem

Prior Learning Assessment Report (Submitted by Lisa Schneider — Please see attached and note
—we wili likely not be able to complete a full-review of this today — Crystal’s committee is looking at this
itern. Lisa Schneider asked us to share this will the full Council as well. Please feel free to return
comments to Tracy Little or Crystal Clark)

Vilk. Student Support Committee ltem

Request for Speaker: “ James Lang visit us for half a day on March 25th. James Lang is a regular
contributor to the Chronicle of Higher Education and an English professor at Assumption College. He
recently published a book called Cheating Lessons. In the book he explores the history of and research
into cheating. He argues that learning environments that stress high stakes assessments and extrinsic
rewards encourage cheating. He summarizes what research has shown about academic learning and
argues that better pedagogy leads to less cheating.?
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I1X. Strategic Enrollment Management Update

1. Call for a Committee/Task Force/Work Group??? Sub-Committee — This is an item that
needs to be integrated into the Academic Council

2. Call for a Volunteer — We need a volunteer for the SEM Team
Update from SEM Forum Thursday

4. Collection of Faculty Concerns — What we have so far —and thanks to the editors:

Strategic Enrollment Management Talking Points and Questions from Faculty

Generai:

¢ Faculty are aware that to make profits we need full classes. Set dates and enrollment goals for
sections. Make them public (i.e.: Sections with enrollments below 8 four weeks before the term will
be cancelled.) Allow very few exceptions to these.

*  Why is a forum on this issue only taking place after the Spring schedule is out and instructors have
made course requests? This shows fundamental lack of respect for faculty.

Use of Data:
e CSCC has only been under the semester model for one year. This is not nearly enough to make
valid predictions
® (SCC has only had longer enrollment periods for one year. This is not nearly enough to make
valid predictions

Impact of Early Cancellation of Courses and Changes to the Course Offerings in the Catalog:

* Asignificant number of students wait to enroll at a Community College for numerous reasons,
financial aid, waiting for assessment results, family and work scheduling, etc.

s  Chairs, Program Coordinators and Leads are most familiar with the enrcliment patterns of their
students.

* Classes were cancelled before they were even added to the Spring schedule, even though the
catalog says they will run. This alters student’s ability to plan their courses over the year. This
will SIGNIFCANTLY impact graduation and retention rates.

Enrollment Growth will be stifled:
* Some programs are growing. Some are shrinking. Some are flat. To allow for growth, programs

and courses may need to try new types of offerings, such as different times, modalities, etc.
Instead of restricting course scheduling to only what was offered in previous semester, new
times and sections may need to be added to accommodate for growth and changes.

* We are applying college-levei rules to decisions that need to be at a program level
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Service 1o Students, Small Programs and Unioue Populations of Students:

Many programs have unique populations of students who cannot be accommodated simply by
offering only “prime-time” courses. Many programs have day and evening tracks. If a class is
canceled during the day — students cannot just move to the other class due to family and work
conflicts.

The role of the community college is to provide services to students in diverse situations. That
means that offering a variety of courses at a variety of times: day, evening, blended and online.
if we cannot fulfiil that goal we are not adequately serving our community or our unigue
popuiation of students.

Smal! programs will be eventually shut down if this policy continues. Shutting down 20 small
programs will lose hundreds of students who take A&S classes as well as their in-major classes.

¥. Guest: Ingrid Emch — Faculty Governance Process Document {see attached)

XL Proposed Meeting Dates for Spring:

Friday, January 31, 10:00 - Noon
Friday, February 28, 10:00 - Noon
Friday, March 28, 10:00 - Noon
Friday, April 25, 10:00 - Noon

B

XI. Requests and Updates
1. Advising — Most likely teams will be organized at the Division level to see location of
advisors
2. Faculty Fellow Updates — Possible Academic Council Assistant, maybe not a
Curriculum Fellow?
3. Please send requests for new members of your committee to Tracy L. — Elections will
be held in March for open positions with the regular governance elections.

XIE. New Business/Other Announcements
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Faculty Governance Structure and Process Recommendations

Submitted by:
CSEA Faculty Governance Committee Members

Paul Carringer
Ingrid Emch
Lydia Gilmore
Paul Graves

November 2013



Executive Summary

This proposal is the culmination of work by the Faculty Governance Committee,
which was formed to explore and identify an appropriate mode! for faculty
governance and recommend changes in College Policy and Procedure that will
provide for faculty governance in areas involving issues of an academic nature,
including but not limited to curriculum, assessment, student attainment and retention.

The commitiee further defined their objectives to attend to a variety of concerns
including developing and maintaining trust within the governance process, providing
a mechanism for ongoing review and enhancement of the governance process,
allowing thoughtful deliberation and evidence-based decision-making, clarifying the
scope of each Office of Academic Affairs OAA committee, clarifying the roles of
committee members and co-chairs, clarifying the responsibilities of the OAA Facuity
Fellow, developing equitable and effective committee member selection processes
and terms of service, developing processes for assignment of agenda items to OAA
committees, and developing a system for communicating recommendations and
outcomes of committee work. '

Information was collected from faculty, current OAA committee members, current
OAA Co-Chairs, the previous OAA Faculty Fellow, the American Association of
Community Colleges Convention sessions, CSEA leadership, and the literature
available in published and/or electronic form that outlines the faculty governance
practices at other institutions across the nation.

The information gathered identified some established governance practices within
the OAA committee format that are successful as well gaps in current process or
suggested alterations to current processes. In general, the OAA committee
structure, including the roles of co-chair and facuity fellow, works effectively to
provide faculty the oversight of curricular and assessment decision-making. Gaps or
concerns identified were largely related to continuous review, transparency,
communication, role clarification, and member selection and terms of service.

This committee recommends that this proposal for Faculty Governance be reviewed
by the OAA Academic Council, by CSEA leadership, the Vice-President of Academic
Affairs and the President. The committee considers this proposal a working
document, which will continuously evolve based primarily on the work of the OAA
Academic Council and its supporting committees. However, a process for annual
review of the entire shared governance system is recommended.



Guiding Objectives

This proposal was precipitated by a Memorandum of Understanding (MOU) in the
faculty contract. In addition to the guidelines set forth in the MOU, the faculty desired
to achieve several key outcomes with the faculty governance structure and
processes.

a. Memorandum of Understanding (MCU) in Faculty Contract

The 2011-2014 CSEA/CSCC Bargaining Contract included a Memorandum of
Understanding that called for a faculty committee to recommend an appropriate
model for faculty governance. The MOU in fuli states:

The Association and the College agree to establish a committee to explore and
identify an appropriate model for facufty governance and recommend changes in
College Policy and Procedure that will provide for faculty governance in areas
involving issues of an academic nature, including but not limited to:

e Curriculum
e Assessment
e Student atfainment and retention

CSEA shall appoint four (4) faculty members to the committee, two (2) from the
Arts & Sciences Division and two (2) from the Career and Technical Division. The
committee will commence its work no later than the start of Winter Quarter 2012,
The committee will make a recommendation of a faculty governance model to the
President of the College.

b. Key Goais and Outcomes

The proposed structure and processes were developed with several key goals
and desired outcomes in mind. These goals and outcomes include:

e To develop a sense of trust for faculty, as well as staif and administration,
in the faculty governance system, especially as it pertains to issues
related to curriculum, assessment and student success.

e To provide scheduled opportunities for review, feedback and
recommended changes regarding the OAA committee and Shared
Governance structure.

s To provide the college with a governance system that is grounded in
thoughtful deliberation and based on evidence to advance the college’s
mission, vision and values.

e To clarify the scope of responsibility for each of the 10 OAA commiittees.

s To clarify the rcle of committee members, the commitiee co-chairs, and
the OAA Faculty Fellow.
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¢ To establish terms of service for committee members, committee co-
chairs and the OAA Faculty Feilow.

» To develop democratic processes that are fair, equitable and effective for
committee member selection, committee co-chair selection, and the OAA
Facuity Fellow selection.

¢ To develop effective processes for assigning agenda items to OAA
committees and the OAA co-chairs leadership group.

» To develop effective processes for communicating OAA committee and
OAA co-chairs leadership group recommendations and outcomes.

Data Gathering Process

Information was collected from faculty, OAA Co-Chairs, the current OAA Faculty
Feliow, the American Association of Community Colleges Convention sessions,
CSEA leadership, and the literature availabie in published and/or electronic form that
outlines the faculty governance practices at other institutions across the nation.

During this data collection period, the OAA committees and Policy Council structure
and practices were being refined and also served as a source of information for
successful practices and gaps in process. The evolutionary nature of governance at
the college will be ongoing, and this proposal recognizes the need to continuously
review the governance process and structure for needed improvements.

a. Literature Review

Many key issues related to faculty governance were identified through a review
of the literature. A summary of key considerations to an effective faculty
governance structure and process is presented within the academic literature
presented below.

Governance is a function of structure and of how people act within that structure.
(Schuetz, P., “Key Resources on Community College Governance.” In New
Directions for Community Colleges, Spring, 2008, 141, 91-98))

“Effective governance is defined as the structure and processes that achieve
desired outcomes via a decision-making process grounded in thoughtful
deliberation and evidence” (Amey, M.J., Jessup-Anger, E., and Jessup-Anger, J.,
“Community College Governance: What Matters and Why?.” In New Directions
for Community Colfeges, Spring, 2008, 141, 5-14.)

Certain characteristics and attributes are common to effective community college
governance models. They include “clarity, openness, fairess, competence, and
stability”. (Fryer, TW., and Lovas, J.C. Leadership in Governance: Creating
Conditions for Successful Decision Making in the Community Colfege. San
Francisco: Jossey-Bass, 1991))



Governance is increasingly important to organizational functioning as “effective
governance provides institutional purpose, clarifies strategic direction, identifies
priorities, and exerts sufficient control to manage outcomes” (Amey and
VanDerlLinden, 2002).

Beyond organizational functioning, "factors such as culture, trust, involvement,
and sense making affect effectiveness as much as structures” (Amey, 2005;
Pope and Miller, 2005; Pope 2004)

“Many factors affect governance structures and processes. Identifying a clear
and operational mission when demands and expectations compete with one
another is one significant force. Other forces include conflicting organizational
goals, federal and state legislation, funding, judicial involvement, a resurgence in
faculty participation, public scrutiny, local politics, community needs, cost
containment, accountability, compliance mandates, changing student markets,
competition, performance funding, attitudes and values of key decision makers,
institutional cuiture, and board members” (Amey, 2005; Amey and
VanDerlLinden, 2002; Levin, 1998).

Comimunication within the system and between constituent groups is highlighted
as being important. “Faculty must understand institutional communication
strategies as well as structural reforms if they are to be more effective in
contributing to the college’s mission” (Tierney and Minor, 2004).

“Leadership, trust, and relationships supersede structures and processes in
effective decision making” and “campuses can build effective governance
through an investment in leadership development and through mechanisms that
nurture faculty, staff, and administrative relationships” (Kezar, 2004).

“Consensus building and gathering input from various constituents, which are
halimarks of team leadership, improve governance processes” (Evans, 1999).
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OAA Co-Chairs

The Faculty Governance Committee met with the OAA Co-Chairs at one of their
meetings in Spring 2013 to collect information about what aspects of the new
OAA committee system were working and what outstanding needs should be
addressed and how they should be addressed. Issues like committee member
elections, terms of service, committee charges, forms, and committee leadership
were discussed. The proposal addresses each of these concerns identified by
the OAA Co-Chairs,

Faculty Survey

In Summer 2013, the Faculty Governance Committee developed an electronic
questionnaire to alt full-time facuity at the coliege. The objective of the
questionnaire was to collect information regarding the level of satisfaction with
the current OAA structure. The questionnaire, consisting of 22 questions, was
submitted to the Institutional Review Board (IRB). Due to hurdles with the IRB
and the time-consuming nature of conducting a facuity survey with IRB support,
the survey was never distributed. However, results from Modern Think Higher



Education Insight Survey (2013) showed a broad dissatisfaction with the current
governance structure. (47% of faculty support the current governance structure
and 37% of exempt professional stuff support it.)

. American Association of Community Colleges (AACC) Convention

A commiftee member attended the 2013 national convention of the American
Association of Community Colleges, helid in April in San Francisco, CA.

Specific to the work of the committee, the Participatory Governance System
session was informative to our work. In this full session, the following
characteristics of participatory systems were identified and discussed. Please
note that the topics and outcomes discussed fit well with the review of the
literature.

s In a participatory system, directing boards call all college constituency
groups to be active partners in the governance of the institution.

¢ The charge of these boards is for participatory governance where all
constituent groups engage in thoughtful deliberation and decision-making
within a process that leads to recommendations being made to the
college president.

¢ The main goal is mutual agreement so that the mission, vision, and
values of the institution are protected and advanced.

The presenters at a session entitled “Literature and North American Systems
Review” did a comprehensive literature review and a national systems review to
explore how other community colieges create, manage, and revise successful
systems of governance. Some of their findings include:

e There are three or four types of governance structures displayed.

o Constituent Councils ~ Groups of concerned people within the
institution including students, faculty (full-time and adjunct), staff
and administration. .

o Campus Councils — Location-based groups including campuses,
branches, and specific functional sites such as airports, trade
buildings, and workforce development sites.

o Functional Councils — Natural functions that are a part of the
institutional business model including student services, libraries,
safety forces and facilities management.

o Hybrid — Combinations of structures that are specific to institutions
and the functioning of the individual institution. An example is:
Constituent/Campus/Functional in ways that aliow issues to move
up the system and across the system as needed. This could be
something like a constituent group (fulltime faculty) that interacts
with a functional group (Physical Plant) that is location specific
{airport).




» With the development of a system of governance that is institutionally-
specific, a variety of questions can be asked and issues addressed.
Those discussed at the AACC convention session are presented here.

o Participation: What groups should have opportunities to
participate in a governance system? (Faculty — Fuiltime and/or
Adjunct? Staff? Administrative?) How will they be engaged in the
process of governance system development, growth, and
institutionalization?

o Structure: What structure fits best? Here it is important to ask not
just how the system works, but what parts of the system need
cross functional/cross constituent group oversight?

o Goais: What are the institutional goals for governance?

o Management and Training: How can the system of governance be
managed? Some institutions have a staffed office to handle the
administrative duties of the governance system. Who will the
manager of the system report to?

o Nominations and Elections: What is the best way for the
institution to handle nominations and elections? Some larger
institutions utilize election software and outside election
management providers to allow for ease of nomination, election,
and reporting as well as maintaining integrity of the system.

o Length of Service: What will the length of service be? One year?
Two years? More? A combination?

o Training: How will newly elected or appointed members be
trained and who will do the training? Will there be mandatory
training for new members to the governance system? Who will be
responsible for the training? _

o Dispute Resolution: Will there be an impartial person or office to
handle disputes within the system? If yes, who does that person
report to? What is their authority? Can the president override
decisions?

To summarize, the development of an effective system of governance must be
institutionally specific. it must be driven by the goals of the institution for
governance and must reflect the mission, vision, and values established. The
system needs oversight and management but with an open and transparent
process that builds trust within and between all constituents groups.

Facuity Leadership for CSEA

Faculty leaders of CSEA were consulted to identify issues that should be
addressed. CSEA leadership not only provided expertise regarding contractual
obligations, but they also were able to provide a historical context regarding
facuity governance issues at the College, including the successes and
chalflenges of previous models of shared governance, faculty senates, and
curriculum and assessment committees.



f.  OAA Faculty Fellow

in Autumn 2012, a Faculty Fellow was selected by the college to coordinate the
work of the 10 OAA committees. The Facuity Governance Commitiee met with
the OAA Faculty Fellow and had multiple follow-up conversations regarding
successes and challenges with the new OAA committee and Shared Governance
structure. Issues such as term limits, commitiee member elections and
membership, communication processes, etc. were informed by the OAA Faculty
Fellow.

Faculty Governance Structure

The formation of 10 faculty committees (OAA committees) in 2012 officially
introduced a new structure for faculty governance at the college. The goal of this
proposal is o retain that 10-committee structure but to also further define key
processes and requirements for the committee membership, leadership and
facilitation.

a. OAA Committees
The 10 OAA commitiees include:

e Academic Pathways Commitiee

¢ Academic Rules and Policy Commiitee

» Assessment Commitiee

e  Curriculum Committee

o Faculty Entry, Training and Professional Development Committee
s Honors Committee

e Instructional Success Committee

o Student Support Commiittee (see recommendations below)

e Service Learning Committee

e Tenure and Promotion Process Commiitee

The chariers for each of these committees are included in the Appendices of this
proposal (see page 19) and each outlines the purpose, scope, key stakeholders,
and objectives for the committee. We recommend that the charters be reviewed
annually and updated as necessary. Currently, some charters need some
attention.

Upon recommendation of the OAA Co-Chairs, additional committees may be
added to accommeodate the work faculty must do related to curriculum,
assessment, and student success. A new commitiee may begin functioning once
approved by the Academic Council and the Senior Vice President of Academic
Affairs.




Each OAA committee should have authority to establish short-term (no more
than a year in length) task forces to assist them in their operation. The scope
and membership of the task forces will be determined by the committee
proposing the task force with the approval of the Academic Council. The forms
for establishing a task force should be created by the Academic Council.

OAA Committee Co-Chairs

Each OAA committee has two co-chairs who represent the committees on the -
Academic Council (see recommendations below), the voting body for faculty
shared governance. One co-chair is an Arts & Sciences faculty member from the
committee and one co-chair is a Career & Technology faculty member from the
committee. A job description for the OAA Committee Co-Chairs is included in the
Appendices of this proposal (page 40).

OAA Faculty Fellow

The OAA Faculty Fellow is appointed by the Senior Vice President of Academic
Affairs to facilitate the work of the 10 OAA committees and the committee co-
chairs leadership group. A job description for the OAA Faculty Fellow is included
in the Appendices of this proposal {page 41). The OAA Faculty Fellow has some
administrative authority in the faculty governance process.

When a new OAA Facuity Feliow is up for appointment, the position should be
announced by the Senior Vice President of Academic Affairs and applications
accepted over a minimum of one month. Application reviews will be done by
committee including two OAA Co-Chairs (1 A&S, 1 C&T), one CSEA"
representative, and one Office of Shared Governance representative.
Committee recommendations will be submitted to the Senior Vice President of
Academic Affairs, who will determine the final appointment. Candidates not
selected will be notified by the Senior Vice-President of Academic Affairs and
provided with a rationale for the decision and suggestions for future applications
and needed expertise.

Recommendations for Changes to Structure

The Faculty Governance Committee recommends that the 10 OAA committees,
the OAA Academic Council, and the OAA Faculty Fellow remain active but that
the following name changes are made:

» Change the name of the Student Support Committee so that it is different
than the Policy Council committee of the same name.

» Change the name of the OAA Co-Chairs group to Faculty Council instead
of Academic Council to identify this more clearly as the facuity leadership
group for Shared Governance.
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e Change the name of the OAA Faculty Fellow to Faculty Council
Administrator.

e. Academic Council (Faculty Council) and Policy Council interactions

The Faculty Council is the leadership committee of OAA Co-Chairs that is
charged with decision-making for the CAA faculty committees. Any proposal
falling within the scope of curriculum, assessment and student success must be
submitted to Faculty Council for assignment to the appropriate committee(s)
before consideration by the Policy Council. Recommendations from the Faculty
Council will be submitted to the Senior Vice President of Academic Affairs for
approval. The Senior Vice President of Academic Affairs will submit approved
recommendations to the Policy Council, if the recommendation requires the
modification of an existing college palicy or the creation of a new college policy.
(See section Vill. d. for process information.)

The Policy Council includes four standing committees: Technology, Student
Support, Human Capacity Development, and Fiscal Resources and Facilities.
Each Policy Council committee has faculty representatives, and CSEA has a
faculty representative appointed to Policy Council. Appointed Representatives
also include the Associate V.P. of Academic Affairs responsible for Shared
Governance, the OAA Faculty Fellow (Faculty Council Administrator), and a
Faculty Council representative.

Faculty Governance Committee Membership

The 10 OAA committees currently have between six and 12 members each.
Volunteer members were initially appointed by the Senior Vice President of
Academic Affairs and the Facufty Councii Administrator.

a. Membership Elections and Appointments - Recommendations

Committees may include up to 14 members (8 elected and up o 6 appoinied by
faculty on the committee through a vote — even number of elected members from
C&T and A&S divisions and even number of appointed members from C&T and
A&S divisions). The Office of Shared Governance, with the assistance of the
Faculty Council Administrator, will coordinate elections at the same time each
year as elections for Policy Council occur (should be at the beginning of each
academic year in August). For first elections after this proposal is accepted,
there will be some faculty elected for one-year terms, some for two-year terms,
and some for three-year terms to accommodate a rolling membership and
balance between divisions.
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Each committee may appoint up to six members to meet the workload of the
committee. Appointees are selected via consensus by the committee members.
Typically, appointments would come from prior members who were productive
but who did not get elected for another term (including co-chairs who still have
another year of their two-year role), from faculty who are identified as having
expertise related to committee initiatives, or from faculty who directly express an
interest in joining the committee

There are no term limits on committee membership. Therefore, a faculty
member may be elected as a member of any OAA committee for as many terms
as he/she wishes to serve.

b. Membership Terms of Service

Standard terms for committee membership, including appointments, are three
years. Elections will be staggered so that one-third of members on each
committee is elected each year. OAA committee members may also serve on
Policy Council simultaneously.

¢. Mid-year vacancies

Mid-year vacancies on committees will be handled by appointment only.
Appointments to mid-year vacancies would complete the term of service for the
vacated faculty member,

d. Summer Service

Faculty serving on OAA committees are not required to participate in committee
work if they do not accept a summer contract. If the faculty member is working
any hours during summer semester, OAA committee work will continue during
that summer semester. If the faculty member is not working any hours during
summer semester, a temporary appointment may be considered by the
committee if necessary; however, the faculty committee member may return to
service on the committee at the beginning of Autumn Semester if the three-year
term of service is not yet completed.

VI. Faculty Council (OAA Committee Co-Chairs) Selection and Terms of Service
a. Elections and Terms of Service

Co-chairs are elected at the beginning of each academic year by the members of
their committee for 2-year terms of service. Elections are staggered so that one
year the C&T co-chair is elected and the following year the A&S co-chair is
elected. Co-chairs may serve a maximum of two consecutive 2-year terms (plus
any partial terms served for vacated positions).
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We strongly recommend that faculty serve on a committee for one year prior fo
serving as a co-chair for the committee but acknowiedge that sometimes this
may not be practical.

Terms of Service
The terms of service for Faculty Council members are two years.

Note that terms of service for membership must be met along with terms of
service for co-chair. Co-chairs need to be elected or appointed if their
membership term is up during the middle of their two-year term as co-chair.

During the first two years upon approvai of these recommendations, faculty
currently serving in the role of co-chairs may maintain their role, if desired.
Elections of co-chairs will begin as needed but no later than two years from
implementation of this process.

Reassigned Time

Co-chairs will receive three hours of reassigned time for each semester during
which they serve on the Faculty Council.

Mid-term vacancies

Mid-term vacancies for co-chairs will be handled by a new vote within the
committee that has the vacancy. Elected co-chairs to mid-term vacancies would
complete the term of service for the vacated facuity co-chair. Filling a partial
term of service as co-chair will not apply toward the two-term limit for co-chairs.
New co-chairs will begin receiving the three reassigned hours at the beginning of
the first full term in which they serve.

Summer Service

Faculty serving as co-chairs are not required to participate in committee work if
they do not accept a summer contract. If the faculty member is working any
hours during summer semester, OAA co-chair and committee work will continue
during that summer semester. If the faculty member is not working any hours
during summer semester, a temporary appointment may be considered by the
committee if necessary; however, the faculty committee member may return to
service on the commitiee at the beginning of Autumn Semester if the two-year
terms of service are not yet completed. Temporary appointments will receive
three hours of reassigned time for the summer semester.
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Policy Council and Academic Council Meeting Requirements

a. Robert’s Rules of Order should be followed for all Policy Council and Academic
Council (Faculty Council) meetings. These rules are very helpful to conducting a
meeting and tracking decision-making that happens at a meeting. In addition,
these rules are flexible enough to allow for committees to discuss issues of
importance. General requirements within Robert’s Rules of Order include the
chairperson recognizing committee members prior to speaking, calling the
question for votes, stating motions, requesting any motion modifications,
requesting motions to be called and seconded, and monitoring the discussion so
all members who wish to speak have the opportunity to do so.

b. Committee Chairs and Co-Chairs should lead the meetings, encourage members
to participate, prepare an agenda, and disseminate the agenda prior to the
meeting.

c. Minutes should be written for all meetings and approved by the committee _
membership at the next scheduled meeting. These minutes should be posted to
the governance website for access by all employees.

d. Materials pertinent to any vote to be conducted at a meeting should be provided
to committee members (electronically, when possible) at least five work days
prior to the vote.

Issue ldentification, Master Tracking, Assignment, and Recommendation Process

As issues are identified that should be addressed by Policy Council or Faculty
Council, a process for tracking these issues, committee assignments, and resulting
recommendations is very important.

a. Submitting Issues for Consideration

Our committee recommends that a Governance Issue Tracking Form be
developed by members of Facuity Council and Policy Council for tracking
purposes. A sample form is attached in the Appendices of this proposal for
consideration as an example (pages 42-43). At a minimum, the form should
include the date of submission, the name of person submitting the form, a
description of the issue, a place to identify the appropriate committee
assignment, a checkbox for expedited status, a place for recommendations, and
a place to list all impacted, created or revised policies and procedures, '

Any faculty member, staff member or administrator may submit an issue for
consideration to the Office of Shared Governance. This form would be
completed by the person identifying the issue and would be submitted to the
Office of Shared Governance and copied to the Faculty Council Administrator.
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The Faculty Governance Committee recommends that submissions be accepted
on an ongoing basis.

As all committees meet af least once per month, the intake forms should be
reviewed and delegated to the appropriate committee within one month of
submission.

Expedited Process

Our committee recommends that the OAA Faculty Council and Policy Council
define an “expedited” process for issues that are time sensitive to the college.
This option should be included on the Governance Issue Tracking Form so
issues can be processed accordingly.

Tracking Issues and Changes/Additions to Policies and Procedures

Our committee recommends that the master fracking form developed for the
Switch-to-Semesters process be used as a model for tracking the issues
submitted through the governance forms. This would be maintained by the
Office of Shared Governance. Tracking of the issues would include additions,
revisions, and deletions of policies and procedures. A sample form — Policy
Milestones and Progress Template — is inciuded in the Appendices section of this
document (page 44). A link to this document should be included on the Shared
Governance Website for easy access by all faculty, staff and administrators at
the college.

Submitting and Finalizing Recommendations to the Senior Vice President of
Academic Affairs

A form currently exists for this purpose but is not consistently used by Facuity
Council. With the development of a new Governance Issue Tracking Form, the
current form could be eliminated and replaced with the new form, as long as a
section is included for addressing recommendations. This form, with
accompanying recommendations and applicable documentation, shouid be
submitted to the Senior Vice President of Academic Affairs in all instances and
copied to the Office of Shared Governance for inclusion in the master fracking
document. The Senior Vice-President of Academic Affairs must review the
recommendations and forward the completed form with recommendations to the
Office of Shared Governance with a capy to the Faculty Council Administrator.
This will allow follow up by the Faculty Council as well as updates on the master
tracking document. In addition, the Office of Shared Governance will provide the
Policy Council with any issues and accompanying recommendations that require
changes to policies and procedures.
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e. Communicating Status of Current Issues and Outcomes of Recommendations

Regular and ongoing communication regarding the status of current issues and
outcomes of recommendations is important to the governance process. There
are three primary communications to accommodate this need.

e Shared Governance Website

The Shared Governance website will include agendas and minutes of all
OAA committee, Faculty Council and Policy Council meetings accessible
to all employees at the college. All Policy Council and Faculty Council
agendas and minutes would be located on the same site. These groups
will need to discuss the merits of internet vs. intranet and/or Blackboard
locations for this one site, but the recommendation is to have only one
location for all of this information.

¢ Monthly Status Updates from Faculty Council Administrator

The Faculty Council Administrator will provide monthly email updates on
all active issues discussed in the Faculty Council. These emails will be
sent to all faculty, staff and administrators at the college and also posted
on the Shared Governance Website. These emails will serve as a sort of
Executive Summary of all items identified within the agendas and minutes
of OAA committees and Faculty Council. These emails wilf be copied to
the Shared Governance Website.

+ Semester Status Updates from Senior Vice President of Academic Affairs

The Senior Vice President of Academic Affairs will provide a semester
summary to communicate the outcomes of ail recommendations
submitted from the Faculty Councii. This will serve as a sort of Executive
Summary of all recommendations identified on the intake forms and
reported on the master tracking document. These summaries will be
emailed to all faculty, staff and administrators at the coltege and copied to
the Shared Governance Website.

The Facuity Council Administrator will work with the Office of Shared
Governance to maintain the ongoing process of governance form completion,
recommendations submissions, and master tracking document completion.

Addressing Conflicting Recommendations via a Conference Committee

While issues under the purview of Faculty Council are generally clear as they pertain
to curriculum, assessment and student success, at times there may be differences of
opinion regarding recommendations, especially when policies and procedures are
affected. These differences may surface between the Policy Council and Faculty
Council or perhaps between two OAA committees.
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To address this situation, our committee recommends the creation of a Conference
Committee. Conference committees are typicaily created to try {o reach a
compromise when the Councils and/or the associated committees approve policies
that are in conflict with other governance groups. The model for conference
committees comes from the legisiative branch of the federal and state governments.
The recommendations presented below should be refined by the current Faculty
Council and Poiicy Council.

If the policy in guestion is in conflict with policies of councils or committees other than
the policy-originating council or committee, the council or committee of origination for
the policy in question may ask a conference committee to resolve the differences
between the conflicted councils or committees. The conference committee may only
accept, reject, or amend the disputed policies for recommendation.

If there is a tie vote in a Conference Committee on the question of what to
recommend, the matter must be referred to the full committee from which the
proposal came for consideration without recommendation. Further guidelines for this
process would need fo be developed.

A conference commitiee may consider only disputed policies. The commitiee may
recommend:

e acceptance or rejection of each disputed policy in its entlrety, or
e further amendment of the disputed policies.

Copies of the engrossed policy and the disputed amendments are provided to the
conference committee members.

a. Membership

A conference committee is a joint committee traditionally made up of a three-
member commitiee from each council. In most cases, the Conference
Committee would consist of three members of the Faculty Council and three
members of the Policy Council. Methods of appointment would need to be
determined, but generally the leadership of each Council would make the
appointments. A leader should be identified within each group.

b. Meetings

The Office of Shared Governance sets up all Conference Committee meetings as
needed and provides administrative support. Committee members should
receive written notice that they are serving on the Conference Committee.

The leaders representing both the Faculty Council and Pelicy Council must agree
on the time and place of all joint Conference Committee meetings. This
information must be announced publicly {o the entire college community and
unions that represent members of the college body.
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A Conference Committee meeting is an open meeting but not a public hearing.
The committee must keep minutes and must allow the public to attend, but it
does not accept public comment.

c. Voting

Because conference committees are joint meetings of two committees, the
members from each council vote separately. A majority of each council's
committee must agree before any action may be taken, unless otherwise
specified by the rules of the council.

If there is a tie vote in a Conference Committee on the question of what to
recommend, the matter must be referred to the full committee from which the
proposal came for consideration without recommendation.

d. Reports

A Conference Committee must report the results of its deliberations. If the
Conference Committee doesn’t reach agreement or its report is not adopted, the
amendments are considered rejected.

Faculty Governance Review Committee

The Faculty Governance Committee recognizes that the process and system for
faculty governance should be continually refined and reviewed for improvements. To
encourage an evolving process, we recommend that an annual review is completed
to identify needed improvements. Committee membership should include the
Faculty Council Administrator, four Faculty Council representatives (2 from A&S, 2
from C&T), and at least one member from the Assessment Committee and one
member from the Curriculum Committee. Committee membership may be
determined through volunteers and Faculty Council Administrator recommendations.

College-Level Adjunct Faculty Advisory Committee

Columbus State hires adjunct facuity to deliver a majority of their classes, and
curriculum, assessment and student success are impacted in various ways because
of this situation. The Faculty Governance Committee recommends that the college
form a college-level Adjunct Faculty Advisory Committee that would meet regularly
as a group to discuss issues pertinent to their jobs. In addition, as part of the faculty
governance process, the Adjunct Faculty Advisory Committee would meet once each
semester with the Senior Vice-President of Academic Affairs, Faculty Council
Administrator, and Academic Council representatives to discuss issues they face
related fo curriculum, assessment and student success.
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K Conclusion

The Faculty Governance Committee presents this proposal to offer
recommendations to address the successes, challenges, current processes and
current gaps in the coliege governance system.

While the current system of faculty governance is rapidly improving, it cannot be
effective unless processes are enacted to ensure equity, communication, tracking,
dispute resolution, and continuous improvement. This document seeks to identify
specific ways to address these needs.
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Academic Pathways Commiitee Charter
Date: 12/12/11
Committee Title: Academic Pathways Committee

Context: The Academic Pathways Comimittee was created by the Senior Vice President of
Academic Affairs as one of ten faculty committees. Academic Pathways was started to ensure
maximum alignment with four-year institutions.

Problem and Opportumnity: Original tasks potentially include:
a) Review existing pathways
b) Review programs and degrees that potentially align with both two- and four-year
degrees and determine whether separate pathways need to exist
¢) Review the presentation and advising related to pathway programs.

Key Stakeholders: The Office of Student Affairs, Office of Academic Affairs, and the faculty
and departments of the College.

Committee Vision and Objectives: 77
Committee Sponser. The Office of Academic Affairs along with the Office of Student Affairs

Committee Scope:
a) To provide information regarding current pathways including but not limited to
articulation agreements with four year institutions.
b) Start to document programs and their two and four year degree options, and which ones
have current pathways established
c) Understand how we are advising students regarding pathways

Budget and Timeline: Budget: N/A; Timeline: On-going

Constraints and Assumptions: |t is the assumption of this committee that we will not
duplicate the work or efforts of any other campus committees, and work in conjunction with
existing departments and commitiees. Also, communication with other sections of the coilege is
important.

Critical Success Factors and Risks: Risk: Committee work duplication, or lack of
communication.

Approach and Organization. The Committee will meet with key stakeholders to start the
project. At a high level, there will be two phases:
¢ Phase 1 — Data gathering. Meetings include:
o Desiree Poik Bland — Advising Services
o Sarah Lathrop — Instructional Services
o Chandra Bell — Student Life
e Phase 2 — Start looking at specific pathways and clusters. Meeting might include
o Jerry Mueller - Mathematics
s Phase 3 — Possible creation of literature or other communications for advising and
academic departments about pathways
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Academic Rules and Policies Committee Charter

Institution, City, State: Columbus State Community College, Columbus,. OH
Date: Aprif 2012

~ Committee Title: Academic Rules and Policies Committee (ARP)

Purpose: The purpose of the Academic Rules and Policies Committee is to monitor and review
college policies and rules directly related to academic undertakings and to recommend policy
and rule changes to the office of academic affairs for consideration by the board of trustees.

Problem and Opportunity: Columbus State Community College is presented with the
challenge of upholding and adhering to college academic policies that promote academic
success for students. There is a need to examine the effectiveness and impact of these
academic policies on an ongoing basis.

Key Stakeholders: Students, Office of Student Afféirs, Office of Academic Affairs,
Administration, Faculty and Staff

Committee Vision and Objectives: The ARP’s objectives are to ensure that the college’s
academic rules and policies promote and contribute to students’ academic success.

Committee Sponsors: Office of Student Affairs, Office of Academic Affairs, Administration,
Faculty and Staff

Committee Scope: The committee will:

1. Review current academic policies.

2. Propose revisions to current academic policies that will improve the policy’s
effectiveness.

3. Consider proposals for new academic policies.

4. Recommend new academic policies to the Office of Academic Affairs for consideration
by the board of trustees.

Timeline: On-going
Approach and Organization: The committee intends to work deliberately and collaboratively

with staff, faculty and other stake holders across the college. We will fully explore the impact of
policy changes on key stake holders.
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Assessment Committee Charter {Draft 2}
Committee Title: Faculty Assessment Committee/Team (FACT)

Context: The Faculty Assessment Committee/Team (FACT) was created by the Senior Vice
President of Academic Affairs to investigate and propose ways o enhance and make more
efficient the Columbus State Assessment process(es). Although there is a current Assessment
model! in place and utilized by the College, the application of the model and its meaning to each
academic unit remain vague and in some instances antiquated for the leamning environmerit that
has evolved at Columbus State. The Committee’s work is important and can place the college
once again in the forefront of assessment practices and processes in the community coliege
environment.

Problem & Opportunity: As the coliege nears fifty years of service and higher education
access to the central Ohio community, the need for qualitative and quantitative analysis of
programs becomes more important. Each academic unit’s unique place in the Columbus State
catalog of offerings needs constant analysis. Columbus State’s academic programs continually
diversify to meet the ever changing needs of the College’s service district. However, the need
to identify more appropriate assessment measures for all academic units becomes more
apparent as the age of educational delivery continues to change. The role of the Assessment
Committee is fo identify those challenges and prepare a proactive needs based Assessment
model that can be applied, discerned and comprehended by the academic and non-academic
user alike in addition to generating usable and concrete data for course, program and college
academic enhancement.

Key Stakeholders: First and foremost, the Columbus State student, who engages the
college’s curriculum on a daily basis. in addition, the faculty, academic management team
Columbus State graduates, academic community partners and the community at large who are
all vested in the production and delivery of a comprehensive and dynamic catalog of course
offering and academic majors that meet the needs of today’s market place and the evolving
marketplace that is our future graduates community.

Committee Vision & Objectives:

Short Term: The Committee will identify areas of shared value in the current assessment
model and additional pilot projects supporting the Assessment process at Columbus State and
align that work and those values with current accreditation efforts to qualitatively and
quantitatively support the ongoing AQIP functions in preparation for the 2013 Accreditation
cycle.

Long Term: Create a unified and interdisciplinary approach to the Assessment model and
applicable Assessment processes at the college. The Committee will research, discuss, and
recommend an Assessment model that can meet the unique needs of varying academic
disciplines and yet meet the constant goal of academic growth and marketplace currency that is
faculty driven.
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Committee Scope: The Committee’s work will focus on the academic Assessment model and
processes. The Committee will create and recommend a modified model that can augment
current practices and allow for flexibility and uniformity at the same time to meet the unique and
expansive academic disciplines represented in the Columbus State catalog of courses and
programs.

Budget & Timeline: Budgetary needs will include travel funds for conferences, potential
assessment software for campus wide data collection and reporting, in addition to routine
clerical needs such as copying.

The Committee’s short term goal will be established by consensus (75% of committee) and
forwarded to appropriate constituent(s) by January of 2013. The Committee’s long term goals
will be assessed, revised and forwarded as needed to the appropriate constituent(s).

Constraints & Assumptions: The Committee has been empowered to identify limitations and
boundaries to the current Assessment model and Assessment processes. However, the
Committee recognizes that our work could impact other CAA Committees in meeting their
respective charters and goals. The Committee’s recommendations for change are intended to
benefit the college, in conjunction with the recommendations of the other OAA committees, and
be placed into a theoretical, practical and functional context in support of the master plan and
other college initiatives.

Critical Success Factors & Risks: In order for the Assessment Committee to work towards a
common goal of faculty unity and collaboration, a common thread of respect for varying
academic disciplines is a must. Active listening to needs of faculty is of paramount importance.
A true interdisciplinary approach can allow for a comprehensive Assessment plan to be

. developed thereby providing an opportunity for true consensus of the value of the plan and its
implementation across campus. The risk for the Committee is factions developing over broad
based structural differences of plan creation. However, the Committee’s careful attention to
flexibility and respect for academic discipline differences can create more opportunities for an
effective and robust Assessment model that can meet varying stakeholder needs.

Approach & Organization: The Committee is focused on delivering an Assessment model
that can be utilized by the college to improve student learning. The Committee's
interdisciplinary approach will allow the faculty to serve as general education and program
outcomes experts while allowing the model to assess each stated outcome. This provides the
committee an opportunity to change, alter, delete and add to the process. Creating a user
friendly and meaningful assessment process that can be implemented for ali Departments is at .
the heart of the Committee’s work.

In 2011, the Office of the Executive Vice President for Academic Affairs (OEVPAA) (Dr. Jack
Cooley) and the Columbus State Education Association established a group of twelve faculty to
research, evaluate, investigate and plan for a modified Assessment plan for Columbus State.
The Committee is comprised of faculty from various Departments on campus and equally
represents the two Academic Divisions in order to reflect unigue Assessment needs of particutar
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programs. The Assessment Committee is Co-Chaired by Dr. Judy Dann (Humanities &
Classics) and Dr. Adele Wright (Mechanical Engineering).

Timeline of Objectives 2012-13 & 2013-14
Below is a timeline of proposed goals and objectives for the Commitiee:

Establish Committee Charter and work schedule for FACT: Completion April 2012.
{Committee of the Whole: with Dr, Dann, Dr. Wright & Dr. Habegger spearheading).

Work in coilaboration with other fauity committees (in particular Curriculum) to draw lines of
communication and a realistic work schedule for FACT. On-Going (Dr. Dann & Dr. Wright).

Establish communication tools for the FACT Committee including Facebook, Yammer,
Blackboard and other communication mediums. Completed Aprif 2012 (Mr. Strickland).

Establish meeting calendar and communicate and confirm dates and times for 2012.
Completed April 2012 (Mr. Strickland).

Establish a FACT Committee succession model. Completion June 2012. (Committee of the
Whole).

Prioritize “Task List” presented by the OEVPAA at the initial FACT meeting. Compietion May
2012 (Committee of the Whole).

Prioritize specific College needs in relationship to 2013 NCA Accreditation process and be
flexible and responsive in our work to specific requests of the FACT Committee in relationship to
the College’s Accreditation process. On-Going (Committee of the Whole).

Creating a process to determine “General Education Outcomes and Definitions” by establishing:

1. a standing college General Education Outcomes committee (Completion August
2012).

2. an interdisciplinary general education cutcome evaluation program process for 2013-14
academic year. Completion May 2013 (Committee of the Whole).

Research, Investigate, and recommend assessment software for campus wide use.
Completion May 2013 (Committee of the Whole).

Evaluate, develop and recommend a model for “current course assessment process” to ensure
that the model is truly faculty driven and interdisciplinary in its approach to academic
assessment and student learning. Completion January 2014. (Committee of the Whole).

Evaluate the current program assessment model utilized by the College. Recommend changes
to the model based on accreditation, program licensure needs and State of Ohio or National
Board reviews as needed in particular for Career and Technical programs Division.
Completion May 2014. (Committee of the Whole).




Establish a “pre-major’ assessment model for both Divisions. Completion May 2014.
(Committee of the Whole).

25
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Curriculum Committee Charter

CommitteeTitle: OAA Curriculum Commiitee

Committee Vision and Objectives: Oversee and manage the curriculum process
Committee Sponsor. Senior Vice -President of Academic Affairs.

Committee Scope: Develop, manage, advise and oversee the curriculum approval process,
structure, and related issues. Serve as an advising body for other areas of the college when
applicable.

Budget and Timeline: This is a standing committee; timeline is dictated by the issues as
they arise. The budget is to be decided.

Approach and Organization: We shall meet as needed with equal representation from both
divisions.
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Faculty Entry, Training and Professional Development Committee Charter
Columbus State Community Coliege, Columbus, OH
Date: June 2013

Committee Title: OAA Facuity Entry, Training, and Professional Development (FETPD)
Committee

Purpose: The purpose of FETPD Committee is to address issues regarding the new-hire
training and continuing professional development of faculty, to include tenure-track faculty,
annually contracted faculty (ACF), adjunct faculty, dual enrollment faculty, and any other type
of instructors associated with the credit-bearing side of the College. The charge includes the
review of current practices and the recommendation of new practices as needed.

Problem and Opportunity: Within the constraints of college resources dedicated to this
endeavor, the Committee is limited to reviewing and initiating policies regarding new-hire
training and continuing professional development of faculty, to include tenure-track faculty,
annually contracted facuity (ACF), adjunct faculty, dual enroliment faculty, and any other type
of instructors associated with the credit-bearing side of the College from hiring through the end
of their association with the College.

Key Stakeholders: Office of Academic Affairs, Administration, Faculty, and Students

. Committee Vision and Objectives: The FETPD Committee objectives are to review current
practices and initiate new practices, as needed or as appropriate, regarding the new-hire
training and continuing professional development of faculty, to include tenure-track facutty,
annually contracted faculty (ACF), adjunct faculty, dual enroliment faculty, and any other type
of instructors associated with the credit-bearing side of the College from hiring through the
end of their association with the College.

Committee Sponsors: Office of Academic Affairs

Committee Scope: The committee will: review and initiate policies and practices related to
the training, and professional development of faculty in all faculty categories across all
campus departments and programs. Excluded are issues negotiated by CSEA, poficies
determined by Human Resources and Administration, and issues of curricular content.

Timeline: On-going

Approach and Organization: The committee intends to determine term limits for members and
co-chairs; schedule regular meetings with minutes recorded at each meeting; convene
subcommittees for more compiex issues to be addressed by the overall committee; report back
to the OAA Co-Chairs for feedback or action on FETPD issues.
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Honors Commitiee Charter
Date: June 2013
Committee Title: OAA Honors Commiitee

Purpose: The OAA College Honors Committee will work with key stakeholders to develop &
fully functioning Honor's program that offers significant benefit to the student, faculty and
college.

Problem and Opportunity: CSCC is currently the largest institution of its kind in the state of
Ohio without an Honor’s programs/courses. Qur institutional mission requires us to serve the
needs of all students, including those demonstrating high academic ability. Under-servicing the
needs of a high ability student, potentially increases the risk of losing them (drop out, or
transfer). Research shows that if left unchallenged, Honor's students mirror high risk students.
At those institutions where Honor's programs have been implemented, retention and graduation
rates among this student population have increased markedly.

Our “community” includes superior students who deserve stimulating and challenging
curriculum, and the opportunity o belong to an established community of like-minded
individuals. However, Honor's Programs offer more than just intellectual enrichment - they
benefit the entire college by serving as a positive role model for everyone. Honors Programs
are attractive and beneficial on multiple levels.

1. OQOverarching benefits fo the student:
i. Students gain confidence

ii. Students develop advanced skills to handie more rigorous demands

ili. Students benefit from a community of like-minded individuals

iv. Students are motivated to establish long term education goals

v. Students develop higher order thinking skills, and are allowed to explore their
passion

vi. Students benefit from opportunities for transfer to 4-year universities through
established articulation agreements

2. Academic benefits to the student:
i. Having sections for honors students only with an honors designation on their
student franscripis
ii. Recognition as “Graduating with Honors” at commencement (in addition to
{ atin Honors designations; e.g. summa cum laude)
ii. Offer articulation agreements with four-year schools and their Honors
programs
iv. Offer faculty members the time and opportunities to mentor Honors students
v. Offer smaller class size restrictions for Honors classes
vi. Encourage faculty to hold programs and lectures specifically geared toward
the Honors students
vii. Allow faculty to become part of the Honors Program on whatever level they
feel could benefit the students
viii. Allow students to set up their own research project or activity (individualized)
to gain Honors credit for courses
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3. On-campus opportunities for scholarship and leadership
i. Help from the career counseling center for finding internships
ii. Allow Honors students to mentor other students in their areas of interest
iii. Offering Honors students opportunities to attend lectures, workshops, etc.
that might have previously been open only to faculty members

4. Library resources
i. Offering a specific ERC mentor for the Honors students to help with research
and research skills
ii. Offering longer check-out times for materials

5. Other campus privileges
1. Offer our Honors students priority registration for classes

. Offer scholarships to Honors students. Some community colleges offer
scholarships for incoming students, and some offer them to students who
have been in the program for at least a quarter. Decisions would have to be
made, but the need to offer financial benefits for excelling in the program is
necessary.

iii. Offer a designated gathering space for our students, preferably W|th afew
computers at their disposal.

iv. Offer preferred admission to campus events such as guest speakers,
lectures, etc.

v. Offer special round table discussions with guest lecturers, speakers, faculty,
etc. (time to have one-on-one conversation time with special people).

6. Benefits to the faculty:
i. Offers opportunity for curricular experimentation & mnovatlon
ii. Creates an academically stimulating atmosphere
iii. Does not create more work, but provides opportunity for different work
iv. Opportunities for special educational opportunities like: service learning,
study abroad, and conference attendance

7. Benefits to the college:
i. The Honors Program serves as a positive role modei for the entire college
ii. Revenue enhancing through recruitment & retention benefits
ili. Improves the overall quality of education
iv. Enhances the overall reputation of the college

Key Stakeholders: Students, Office of Student Affairs, Office of Academic Affairs,
Administration, Facuity and Staff

Committee Vision and Objectives: The Honors Committee objectives are to create and
implement a Columbus State Community College (CSCC) Honors Program. The fully
developed program will offer enhanced educational opportunities for students meeting the
registration requirements, including: fully developed course offerings taught and developed by
faculty trained in Honors pedagogy; a pathway to graduating with Honors, that is clearly
demarcated on the transcript and recognized/respected at other four-year institutions for the
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purposes of transfer; and, a system of dedicated support services for Honors students being
directed and staffed by a combination of full- and part-time faculty and staff.

Committee Sponsors: Office of Academic Affairs
Committee Scope: The commitiee will:

5. Develop a process for honor's course proposails, honor's course criteria, and associated

forms

Develop and offer training programs for “Teaching in Honors” for honor’s facuity;

organize information visits at other community colieges within Ohio.

7. Develop student admission criteria and application process

8. Develop a honor's program marketing/recruiting strategy

9. Define criteria for “graduating with honors”

10. Develop a student cohort tracking system

11. Work with appropriate stakeholders to ensure all Colleague related issues are
addressed (cohort and registration rules, Honor's course designation, transcript, etc.)

12. Develop transfer relationships with partner institutions

13. Create and identify “Honor’s Scholarship” opportunities

14. Undertake a leadership and oversight role in the administration of Phi Theta Kappa

15. Develop criteria for a new student award opportunity that recognizes individuals who
embody the “spirit” of CSCC (award criteria, nomination process, selection process, and
award ceremony)

16. Work collaboratively with division honor's committees and “honor’s director” in regards to
oversight of the program

o

Timeline: On-going

Approach and Organization: The committee intends to research other fully developed honor’s
programs at other institutions, and work with honor’s professionals to better understand the
opportunities and challenges associated with implementing an honor’s programs. Members will
become fully versed in the meaning of honor’s education by familiarizing themselves with the
literature, consulting the National Collegiate Honor's Council website & publications (limited
funding will be available to send committee members to the national conference with the
intention that information will be brought back to campus for dissemination), and conducting site
visits to other institutions within the state that currently operate successful honor's programs.
Committee members will work with key stakeholders at the coliege to identify logistical issues
associated with building an honor’s infrastructure, and ensure a fully developed program
(courses + co-curricular activities) for incoming/accepted students. Members of the committee
wiil work collaboratively with division honor's committees to oversee curriculum development
and implementation, and develop “teaching in honors” training workshops for interested faculty.
Members of the committee will be tasked with developing forms and process, and develop
mechanisms for implementation and oversight. It is essential that the committee be comprised
of faculty from throughout ASC and CT to ensure the benefits and challenges associated with
both divisions are equally considered.
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Instructional Success Committee Charter
Date: February 2012
Committee Title: Instructional Success Committee (ISC)

Purpose: The purpose of the Instructional Success Committee is to examine and evaluate
pedagogical research in all modes of instruction and to recommend to faculty and other key
stakeholders evidence- based instructional strategies and resources to promote student
success.

Problem and Opportunity: Coiumbus State Community College is presented with the
challenge of developing, delivering, and maintaining course work that has vetted research and
practice principles. Additionally, there is constant need for examination of relationships
between instructional deliveries and emerging technologies. The ISC will address such
challenges and needs. '

Key Stakeholders: Office of Student Affairs, Office of Academic Affairs, Faculty and Staff,
Academic and Non-Academic Committees whose charges or interests coincide with the
ISC’s vision

Commiittee Vision and Objectives: Columbus State Community College is a
learner-centered environment where students achieve their education goals, and
through state of the art technical education, prosper in the world of work. The ISC’s
objectives inciude:

1. Promote excellence in learning and teaching, emphasizing the College’s General
Education Qutcomes. _

2. Form and strengthen partnerships with industry, primary and secondary education,
business, labor, community organizations, and government to enhance the
economic development of our service community.

Committee Sponsors: The Office of Academic Affairs, including the Senior Vice-President
of Academic Affairs, the Instructional Success Committee itself

Committee Scope: The committee seeks to:

1. Enhance learning opportunities for students, faculty, staff, and administrators through
effective use of technology.

2. Collaborate actively with the college community and stakeholders, including faculty
and staff and academic and non-academic committees whose charges and interests
coincide with the Instructional Success Committee.

3. Advise the OAA Co-Chairs Committee on matters of policy and practice related to
instructional success.

4. Define and promote student success as students’ completion of comprehensive
degree requirements, including mastery of content and development of critical
reasoning abilities, as required for life-long learning needs and goals: family-
supporting jobs, ethical citizenship, and further studies. (adapted from CCSSE 2010
National Report.)
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5. Promote instructional, and ultimately student, success in all modes of instruction
through examination of pedagogically sound instructional practices.

Timeline: on-going

Approach and Organization: As mentioned in the ISC mission statement, this committee
will examine and evaluate pedagogical research in all modes of instruction and share with
faculty evidence-based instructional strategies, recommendations, and resources to promote
student success. Through this research and collaboration, the ISC will be proactive in
seeking sound learning environments for both instructors and students.
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Service Learning Committee Charter
Date: 1/18/12 Final

Committee Title: A name that will help everyone recognize what you are doing and trying to
accomplish.
Service-Learning Committee

Context: A summary description of the project’s origins and purpose.

The Service-Learning Committee (SLC) was created by the Senior Vice President of Academic
Affairs to consider ways of improving the quality of the undergraduate experience through
engaging students in teaching, research, and/or service activities, with particular attention to the
role of service-learning as an effective strategy for engaging faculty, students, and community
members in community-based teaching, learning, and inquiry.

Problem and Opportunity: A clear problem statement.

As scholarship in service-learning is increasingly demonstrating the effectiveness of this
pedagogy, the need for focused service-learning pathways for students at Columbus State is
evident. While a number of courses incorporate service-learning, this work has yet to be
quantified and validated by the College. The SLC will develop a college-wide service-learning
program to support this academic opportunity for student engagement and success.

Key Stakeholders: important groups with an inferest (stake} in the project.
The Office of Academic Affairs, The Senior Vice -President of Academic Affairs, the Service-
Learning Committee, all CSCC faculty and students, and local partnering organizations.

Committee Vision and Objectives: A 25- {0 30-word summary of objectives for communicating
with stakeholders.

The committee will develop a program for service-learning at Columbus State Community
College centered on faculty development, a common definition and visibility, and development
of infrastructure. The Committee plays an active role in development of a successful proposal
for the initiation and implementation of the Service-Learning Program at Columbus State
Community College.

Committee Sponsor: The person, people, or group with the power, influence, resources, and
interest to champion the project and clear away obstacles that may arise.

The Office of Academic Affairs, The Senior Vice -President of Academic Affairs and the Service-
l.earning Committee.

Committee Scope: What the committee includes — and what it specifically excludes.

The scope for the Committee is academic service-learning program development to include
faculty development, a common definition and visibility, and development of infrastructure. The
Committee plays an active role in development of a successful proposal for the initiation of the
Service-Learning Program at Columbus State Community College. Excluded from the scope of
the Committee are non-academic service programs or projects.

Budget and Timeline: How much the project will cost and how long it will take.
Budget: N/A
Timeline: On-going



34

Constiraints and Assumptions: Whaf freedom and restrictions fimit the project and feam?

It is the assumption of this committee that we will not duplicate the work or efforts of any other
campus committees. It is the authority of the Committee to develop an academic service-
learning program to include faculty development, a common definition and visibility, and
development of infrastructure for Columbus State under the direction of the Office of Academic
Affairs. The Committee is limited to overseeing the implementation of the academic service-
iearning program due to Committee members’ faculty obiigations and college resources
dedicated to this endeavor.

Critical Success Factors and Risks: Necessary conditions and pitfalls.

A clear scope of work is necessary between coilege and division service-learning committees in
an effort to maintain program infrastructure. The SLC must have communication regarding all
service-learning and civic engagement activities at the College to support collaborative efforts in
meeting community needs. Without sufficient College support of a centralized service-learning
infrastructure, existing relationships between community partners are at risk and future
relationships may be difficuft to obtain.

Adequate resources need to be provided by the College initially and on an ongoing basis.
Faculty also need support such as course development services (i.e. workshops/training;
identification of community partners; assistance with service placement), course management
(i.e. training to prepare students; pre- and post-course evaluations); resources (i.e. best
practices; sample syllabi; faculty guide to SL.); and SL roundtable as a forum for discussion.

Approach and Organization: The “how-to” ingredients needed to carry oul the project.

The committee will develop a program for service-learning at Columbus State Community
College focused on faculty development, a common definition and visibility, and development of
infrastructure. The Committee plays an active role in development of a successful proposal for
the initiation of the Service-Learning Program at Columbus State Community College.

The Committee will use the following tentative time-line of objects:

2011-2012 (Research and Planning)

e Dr. Jack Cooley, Senior Vice President of Academic Affairs in collaboration with
Columbus State Education Association convened a group of {en faculty to begin
discussions about service-learning. Co-chaired by Dr. Antoinette Perkins, Associate
Professor in the Sport & Exercise Studies Program and Dr. Nancy Pine, Instructor in the
English Department, the Service-Learning Committee (SLC), will consider ways of
improving the quality of the student experience by engaging students in teaching,
research, and/or service activities, with particular attention to consideration of the role of
service-learning as an effective strategy for engaging faculty, students, and community
members in community-based teaching, learning, and inquiry.

» The Service-Learning Committee is developing the Service-Learning Program of
Columbus State Community College. The Service-Learning Committee was assigned a
direct reporting line to the Office of Academic Affairs, which will help the program
continue to enhance student learning through service-learning, support faculty engaged
in service-learning, and monitor and assess student learning outcomes.

« Service-Learning Committee created a Blackboard community to facilitate information
collaboration among all stakeholders.

o Service-Learning Committee (SLC) surveyed CSCC faculty about service-learning
courses and community partnerships.
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Through a grant from Ohio Campus Compact’s Pay it Forward Program currently one English
course has been granted the opportunity to incorporate a new student philanthropy component.
The Pay It Forward grant for student philanthropy service-learning helps students learn how to be
engaged citizens and to understand the important role philanthropy plays i our communities, our
nation, and the world. The grant serves as seed money to launch a campus-wide student
philanthropy service-learning initiative coordinated by a campus team.

SLC joined The Service-Learning Scholars Roundtable at The Ohio State University. Through
this collaboration the SL.C work closely with the Service-Learning Initiative at OSU to develop,
plan, and to enhance the service-learning opportunities at Columbus State Community College.
SLC formed collaborative linkages with Ohio Campus Compact and other OSU Service-
Learning Initiative.

SLC received training in best practices of academic service-learning programs from
Kirsten Fox from Ohio Campus Compact (with which CSCC holds membership) on
December 2™, 2011 and will continue to work with OCC in the development of the SLP.
SLC compiles funding opportunities.

SLC works to create a common definition of Service-Learning for CSCC.

SLC begins to create Service-Learning Program materials including A Faculty Guide to
Creating Service-Learning Courses at Columbus State Community College.

2012-2013 (S-L course preparation: training, implementation, data collection and
assessment)

a 5 2 & 0 »

SLC continues work to creafe Service-Learning Program materials including A Faculty
Guide to Creating Service-Learning Courses at Columbus State Community College.
SLC develops a faculty support model by department.

SLC will faunch The Service-Learning Program website.

SLC will sponsor a number of Service-Learning Program (SLP) events for faculty
development held during Spring 2013 CSCC In-Service days.

SLC will continue to coltaborate with all partners.

SLC will support faculty teaching service-learning courses at CSCC.

SL.C will collect, assess, and report all service-learning data.

SLC will pursue funding opportunities.

SLC will oversee the Pay It Forward Student Philanthropy Service-Learning Initiative,
The Office of Academic Affairs will endorse the committee beginning to work on a
propesal for policies and procedures for listing service-learning courses with an “S”
suffix.

2013-2014 (S-L course preparation: training, implementation, data collection and
assessment)

SLC will sponsor a number of Service-L.earning Program (SLP) events for faculty
development held during Fall 2013 and Spring 2014 CSCC In-Service days.

SLC will continue to collaborate with all partners.

SLC will support faculty teaching service-learning courses at CSCC.

SLC will collect, assess, and report all service-learning data.

SLC wili pursue funding opportunities.

SLC will oversee the Pay It Forward Student Philanthropy Service-Leamning Initiative.
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2015-2016 (Expanding the academic program beyond Service-Learning te Outreach and
Engagement more broadiy)

e Based on initial two-year program evaluations, the Service-Learning Committee may recommend
the Service-Learning Program join the Office of Academic Affairs under the Office of
Assessment For Student Leamning as the Department of Civic Cutreach and Engagement and add
new shared staff positions (program coordinator, communications coordinator and general office
suppoit}.




Student Support Committee Charter
Date: July 16, 2012

Committee Title:

Student Support Committee

Context:

37

The Student Support Committee was created by the Senior Vice President of Academic Affairs

as one of ten faculty committees. This committee is responsible for reviewing the college’s

existing forms of student support, including but not limited to tutoring, supplemental instruction,

orientation, and new academic initiatives related to student success.
Problem and Opportunity:
Original tasks potentially include:
1. Review the extent and effectiveness of existing tutoring and supplemental instruction
programs

2. Work cooperatively with Student Affairs to ensure the college is offering the best
- possible orientation and student success courses

3. Identify best practices related to new and emerging student success programs at other

institutions
Key Stakeholders:

The Office of Student Affairs, the Office of Academic Affairs, and the faculty, staff,
administrators, and students of the college.

Committee Vision and Objectives:

The committee plays an active role in providing oversight and review of student support
activities at Columbus State Community College. The committee will review and analyze
current student support initiatives at the college and then present recommendations for
improvement.

Committee Sponsor:

The Office of Academic Affairs and the Office of Student Affairs

Committee Scope:

The scope for the committee includes the review, analysis, and recommendation process to

improve the college’s existing student support services as well as introducing new initiatives.
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Budget and Timeline:

Budgef: N/A

Timeline: On-going

Constraints and Assumptions:

it is the assumption of this committee that we wili not duplicate the work or efforts of any other
campus committees and that we will work in conjunction with existing departments and
committees. Also, clear communication with other areas of the college is essential.

Critical Success Factors and Risks:

Communication and support are necessary among the college, the committee, and the student
support areas to ensure that programs are successful and meaningful to students.

Risks: Committee work dupiication, lack of communication andfor action

Approach and Organization: The Commitiee will meet with key stakeholders to start the
project. At a high ievel, there will be three phases:

= Phase 1 — Gather data
o Chandra Bell - Director, Career Services
o - Heather Borland — Assistant Director, Student Activities
o Desiree Polk Bland — Dean, Advising and Support Services
o Teddi Lewis-Hotopp — Director, Title 1li
» Phase 2 — Assign committee members to each Student Success & Attainment
Committee and other college committees
Steering Committee - Eric Neubauer
Title i - Amy DiBlasi, Don Laubenthal
Developmental Education Initiatives - Lilia Bermudez
ATD/Student Success Metrics - James Stewart
Start Right - Christine Creagh
Career Assistance - Cathy Ritterbusch
Cougar Edge — Joan Petrusky
Testing Center Advisory Subcommittee - Eric Neubauer
o DL Success Task Force — James Stewart
« Phase 3 — Present recommendations to improve current student support services and
the addition of new student support services {o the OAA committees.

o o O 0 0 0 O 0
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Tenure and Promotion Process Committee Charter
Date: 5/18/2012

Context:

The Tenure and Promotion Process Committee was created as a result of discussions and
negotiations between CSEA and the College. The Rationale for Change and Committee Charge
are detailed in the Promotion and Tenure Process Memorandum of Understanding (pages 68-
70 of the 2011-2014 faculty contract).

Committee Scope:

The scope of the committee is detailed in the Promotion and Tenure Process Memorandum of
Understanding (pages 68-70 of the 2011-2014 faculty contract); please see this for more details.
The scope includes: 1) examining the timeline for attaining tenure and subsequent promotions;
2) determining how to formally recognize and account for inherent differences among disciplines
during P&T processes; 3) delineating the categories for promotion and clarifying the types of
activities appropriate for each category; 4) determining the types of materials, media, and
documentation that are appropriate for P&T portfolios; 5) creating recommendations for the role
of faculty peer reviewers/mentors in the P&T process; 6) examining the need for depth versus
breadth in P&T portfolios; 7) aligning the faculty annual appraisal process with the P&T process.
While addressing these seven items that have been charged to the committee in the MOU, the
committee will also regularly gather and make use of input and feedback from a broad cross-
section of faculty and academic administrators throughout the coltege.

The scope of the committee does not include P&T workshops or reviewing P&T portfolios.

Approach and Organization:

As detailed in the Promotion and Tenure Process MOU, the committee will consist of three
faculty members from each division elected by their division faculty, one faculty member from
each division appointed by CSEA, and three academic administrators selected by the President
of the College.

The committee will prioritize and develop plans to address the seven items charged to the
committee. The following is a tentative time-line of general milestones.
+ Immediately: update current P&T timeline to reflect new semester system

* 2014: complete any major revisions to the current P&T requirements and process.
e One to three years: create a clearly defined faculty peer mentoring system and
implement it across the college _
Ongoing: Review and periodically update the tenure and promotion process and faculty annual
appraisal system.
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Job Description for OAA Committee Co-Chairs {(Faculty Councii Representatives)

OAA Committee Co-Chairs are members of Academic Council (Faculty Council) and serve as
key leaders in the facuity governance process for the college. Co-chairs should exhibit strong
leadership and communication skills, work well with the CAA Faculty Fellow (Faculty Council
Administrator), and promote professional development of all committee members.

Key skiils include the ability to:

s Preside over commitiee meetings in a professional and orderly manner.

e« Encourage commitiee members to be participatory in establishing and discussing
agenda items. '

e Understand and articulate the shared governance structure, including OAA
committees, Academic Council (Faculty Council), and Policy Council.

« Set reasonable deadlines on assigned action items and foliow through to completion.

Key responsibilities include:

1. OAA Committee Meetings

« Convene commitiee meetings and make room arrangements.

¢ Prepare agenda and disseminate to committee members at ieast two days prior to
the committee meeting.

e Make sure that minutes will be taken and share the minutes with committee
members prior to the next scheduied meeting.

e Conduct maetings using Robert’s Rules of Order.

2. [ssue Research

e Lead the research of issues and gather data related to the committee’s agenda
items.

e Assign committee members and sub-committee members responsibiiities, as
needed, considering members’ strengths and expertise.

3. Academic Council Meetings (Faculty Council)

Attend meetings of the Academic Council.

Review agenda and meeting materials.

Prepare materials related to OAA committee's work.

Communicate back to QAA committee any concerns or issues related to approval or
denial of recommendations.

® @ @ @

4. Communication

« Communicate with constituents via required forms, conversation, emails, etc.
¢ Develop/participate in processes to ensure that faculty and other members of the
campus community are aware of issues being addressed in OAA committees.
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Job Description for OAA Faculty Fellow (Faculty Council Administrator)

This job description needs to be developed in fulf with the expertise of the former and current
OAA Faculty Fellow.

Key skills include the ability to:

Preside over Academic Council meetings in a professional and orderly manner.
Encourage committee members to be participatory in establishing and discussing
agenda items.

Understand and articulate the shared governance structure, including OAA
committees, Academic Council {Faculty Council), and Policy Council.

Set reasonable deadlines on assigned action items and follow through to completion.

Other?

Key responsibilities include:

1. Faculty Council Committee Meetings

Convene committee meetings and make room arrangements.

Prepare agenda and disseminate to committee members at least two days prior to
the committee meeting.

Make sure that minutes will be taken and share the minutes with committee
members prior to the next scheduled meeting.

Conduct meetings using Robert’s Rules of Order.

2. lIssue Research

Lead the research of issues and gather data related to the committee's agenda
items.

Assign committee members and sub-committee members responsibilities, as
needed, considering members’ strengths and expertise.

3. Communication

Communicate with constituents via required forms, conversation, emails, etc.
Develop/participate in process to ensure that faculty and members of the campus
community are aware of issues being addressed in Academic Council.

Assist with updating Office of Shared Governance to keep Policy Milestones and
Progress document current.
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GOVERNANCE ISSUE TRACKING FORM (SAMPLE})

Any member of the CSCC Community may initiate a governance examination of an “issue of concern” by
submitting this form to a member of the Faculty and/or Policy Councils. The receiving Council wilt then
refer the matter to the appropriate Committee for investigation.

Pate: 7 Needs Expedited Status

Submitted by: 0 Faculty O Staff 0 Administrator
Name (Print)

Signature:

Description of Issue: Provide a brief statement of the issue.  Attach further documentation, if
necessary.

Submitted to: 0 Office of Shared Governance 0 Faculty Council Administrator
O Other:

{(*Please submit forms to both Office of Shared Governance and Faculty Council
Administrator for tracking purposes.)

The Council assigns the following governance committee to investigate the above issue:

Councii.

Impacted Policies and Procedures: Please indicate the names of any current policies and
procedures that are impacted by these recommendations or if new policies or procedures must
be developed.

Policies Impacted:

Procedures Impacted:
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Committee/Council Recommendations: Clearly state the recommendations and attach any
suppiementary material. :

Council/Committee Chair: Date:

Council/Committee Chair; ‘ Date:

Outcome of Recommendations: Please note whether the recommendations were accepted
and briefly describe the outcome, if different than the recommendations.

O Recommendations Accepted O Recommendations Not Accepted

Outcome Description:

Senior Vice-President of Academic Affairs:

Date:

Note: Please keep a copy of this signed document for your records.
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Policy Milestones and Progress Template — Sample Tracking Document

FPohicy Revisw List and Progress LanT iapifatad
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Vision

Ohio will be a leader in recognizing and embracing
the college-level knowled and skills that students

have acquired outside egiate experience.

vance and promote the

awarding of credit to students sed on transparent,

rigorous statewide standard

transfer credits awarded on the wlde standards.

Helping learners earn postsecondary certificates and degrees.
Making Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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Prior Learning Assessment and Ohio’s College Completion Agenda:
A Letter from Chancellor John Carey

Many students come to one of Chio’s colleges or universities with learning acquired outside the
traditional classroom. They may have learning that was acquired from a corporate training
program or through extensive volunteer activity. [t may be from the military or workplace
experience. And it may be from independent study or one or mor

ollege-levei noncredit

Courses.

Institutions of higher education have been giving these stud pportunity to “earn” credit
ice grew with the G.1.

in most cases, the

ve numbers in

terms of students and credits awarded have n

That needs to change!

universities, colleges and adult caree
including many who may have begun
earning a degree or other:¢red
launched a career with

In addition, t am dete
number of our citizens

individuals who are capable of innovating, solving business and community problems and

competing on a global stage. By helping learners earn postsecondary degrees and certificates,
Prior Learning Assessment is a powerful strategy for developing a statewide talent pool that
attracts business investment and stimuiates job creation and economic growth.

Helping learners earn postsecondary certificates and degrees.
Making Chio more competitive in a global economy in which -
knowledge and skills are highly prized and rewarded.
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With this in mind, | convened a PLA with a Purpose initiative last year, charging more than 150
faculty and staff from campuses throughout Ohio with developing a set of strategic
recommendations for advancing and promoting the awarding of credit to students for prior
learning based on clear statewide standards. Many of those who were part of the initiative
participated in three working groups that focused on different methods of awarding credit:
credit by examination, military credit and portfolio assessment. Others were members of a PLA
Network that provided advice and counsel during several months of meetings.

I am proud to share the results of the initiative’s efforts in PLA rpose: Prior Learning

Assessment and Ohio’s College Completion Agenda. As you yugh this report, you'll see
the Regents’ 2012

n five critical areas: (1)

that the initiative responded squarely to the challenge
Complete College Ohio report. You also will find that it.
setting the rules, roles and responsibilities for aw
access to PLA at the institutional level; (3} ens
how all personnel involved in the assessment
continuing professional development for the func

state’s role in Ohio’s PLA partnershi

Those who contributed to this worlk

developing this report. Yet, ultimately ‘will be judged by Ohio’s success

d actions that will be needed to
shorten many Ohioa ; to make Ohio more competitive in the

Helping learners earn postsecondary certificates and degrees.
Meaking Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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- SIDEBAR: About Ohio’s PLA Initiative

PLA with o Purpose is a statewide initiative of the Ohic Board of Regents, working
collaboratively with the state’s colleges, universities and adult career-technical centers to
identify and promote promising practices for the assessment and purposeful connection of
prior learning competencies to training and degree programs.

Launched in July 2013, the initiative was guided by a PLA Network composed of 50 faculty and
administrators from campuses across Ohio. The Network advised the initiative’s three working
groups and provided final sign-off on the final report.

The initiative’s three working groups were built around met
Credit by Examination; {2) Military Credit; and (3) Portfoli
group was charged with:

arning PLA credit: (1)
sessment. Each working

® identifying best practices to inform the PLA approach;

Helping learners earn postsecondary certificates and degrees.
Making Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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PART 1: COMPETING IN THE TALENT-DRIVEN 2 15T CENTURY ECONOMY

Building a 21st Century Workforce:
Unprecedented Challenge and Opportunity

There is no shortage of reasons for compelling action to increase education attainment levels in
Ohio. There are economic reasons, quality-of-life reasons, even moral reasons — and they
interact with and inform each other. The Lumina Foundation offersa.particularly succinct and

powerful expression of the multiple core objectives that are dr tion in our state —and

across the nation —for @ more broadly and highly educat

“Today, more than ever, education equals oppo aliege-level
learning is now seen as key — to individual p Fity, Security, and

to the enduring strength of our demo

every other industrialized or postindustrial

uild a 21 century workforce that helps our state and
of enhanced opportunity, prosperity, security and strength? At
a Foundation has set a “Big Goal” — by 2025, 60 percent of
quality postsecondary credential ~ that has been embraced by a

the national lev
Americans will have

h
number of government Ieaders national higher education associations, colleges and
universities and a growing list of communities. And studies conducted by Anthony Carnevale
and his associates at the Georgetown University Center on Education and the Workforce have

! Lumina Foundation, A Stronger Nation Through Higher Educotion, March 2012, p.2
? Lumina Foundation, Strategic Plan: Goal 2025

Helping learners earn postsecondary certificates and degrees,
Making Ohio moere competitive in a global economy in which
knowledge and skills are highly prized and rewarded,
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shown us that a serious effort to achieve this or similar goals is needed. Their findings include
the foliowing:3

e About 65 percent of U.S. jobs will require some postsecondary education by 2020. in
2011, however, just 38.7 percent of U.S. adults between the ages of 25 and 64 had a
two-year or four-year degree” and an additional 5 percent had postsecondary
certificates of value.

® At current rates, the United States will produce about 39 'Ilg'pn two- and four-year

percent “Big Goal.”

& |n Ohio, 59 percent of jobs will require som
the most recent year for which data are av
an associate degree or higher —a gap 6

= At Ohio’s current rate of degree
production, about 44 perce:
million) of the state’s adult |
have a postsecondary degree o
by 2025 —far fewer than the nu
needed to meet: nds of pri

requiring postsecondary education or
w-by 153,000, while new
jobs for high school dropouts and high

training will

schoo! graduates with no additional
education or training will grow by just
29,000. During that same period, Ohic will

? Unless othierwise noted, all statistics cited here regarding workforce projections and both current and projected
joh requiremants and education attainment levels are drawn from various studies led by Anthony P. Carnavale
at the Georgetown University Center on Education and the Workforce.

- *Lumina Foundation, Strategic Plan 2013 to 2016

Helping learners earn postsecondary certificates and degrees.
Making Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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have 1.7 million job vacancies from new jobs and jobs opening due to retirement. About
967,000 of these jobs will require some postsecondary education credentials.

= One Georgetown University Center on Education and the Workforce study estimates
that Ohio’s colleges and universities will need to increase the number of degrees they
award by 10 percent annually to meet workforce needs for 2018.

In tough economic times, college-level credentiais also provide enhanced protection against job
loss. Consider these data: '

uary 2010, 5.6 million
obs requiring an associate
equiring a bachelor’s

= During the recent national recession, from December
Americans with a high school diploma or less lost the
degree or some college declined by just 1.75 milli
degree or above actually grew by 187,000. |

degree

only a high school diploma and 32 percen ool dropouts were unemployed or

underemployed.’

= Since the end of the recessi

grown by 1.6 million, and jobs T
jobs. Workers with h.school*
230,000 job

rease regional prosperity in terms of real wages per capita and

Gross Domest apita.

The need for acc ransformative action

These indicators should be viewed as a call for action — accelerated, transformative action.
Nothing less will do. Our collective future is at stake. Unless these gaps are closed and
discrepancies eliminated, we will never develop the talent needed to compete in today’s
technology-driven, global economy.

® The Brockings Institution’s Hamilton Project
& Cited in Lumina Foundation, Strategic Plan 2013 to 2016, February 2013, citing the Federal Reserve Bank of Atlanta,
http://macroblog-typepad.com/macroblog/2010/07 fa-curious-unemployment-picture-gets-more-curious.htmi
7 A Matter of Degrees: The Effect of Educational Attainment on Regional Economic Prosperity, Eeb. 27, 2013

Helping learners earn postsecondary certificates and degrees.
Maiking Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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Closing these gaps also will bring noneconomic benefits. It’'s well documented that individuals
with a college degree are more likely to vote and volunteer than their peers who have only a
high school diploma. College graduates are iess likely to be unemployed and to rely on public
assistance, and typically are healthier, more tolerant and more engaged in their children’s
education.® These societal benefits enhance guality of life and make for a stronger citizenry and
stronger communities.

Our workforce development mandate is clear: To enhance personal prosperity, economic
security and our democratic society, we most ciose existing knowledge‘and skill gaps. To be

must increase the number
tsecondary credentials of

competitive in a talent-hungry, talent-driven global economy (

and percentage of its citizens with high-guality college dgg::

value in the marketplace. This is nonnegotiable for state _ ompete successfully in
an economy in which knowledge and innovation ar

ices and new ways of thinking about and

merica Foundation and Education Sector reminds us that
inely re gcts the idea that credit hours are a reliable measure of how
poihts to a growing body of evidence that seat time does not

) history te document that the Carnegie Unit was never intended
to be used for this e. And yet, college degrees are still largely awarded based on “time

served” rather than learning achieved.”

By awarding credit for learning beyond the colliege classroom, PLA challenges this historic
practice. It reflects a growing trend toward competency-based learning and heightened
educational quality. As the New America Foundation and Education Sector reports, “In an era
when college degrees are simultaneously becoming more important and more expensive,

*The College Board, Education Pays 2012
® New America Foundation and Education Sector, Cracking the Credit Hour, September 2012

Helping learners earn postsecondary certificates and degrees.
Making Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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students and taxpayers can no longer afford to pay for time and little or no evidence of
learning.”

How much difference can PLA play in our collective efforts to raise education attainment fevels?
The Lumina Foundation projects that significantly expanding the availability of PLA could
produce more than two million new postsecandary degrees by 2025. So PLA s a viable
strategy for helping Ohio and the nation meet evolving and rapidly changing 21% century
workforce needs.

Helping learners earn postsecondary certificates and degrees.
Making Chio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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Understanding Ohioans’ PLA Options

Prior Learning Assessment can be approached in a wide variety of ways. Nationally, some
institutions evaluate noncredit instruction, awarding credit for recognized proficiencies that
equate to specific courses offered at their institutions. Similarly, many institutions evaluate
both corporate and apprenticeship training for college credit, working with business and trade
associations to evaluate prior training for credit.

Based on a 2012 survey of Ohio campuses to identify those methg st commonly used o

assess and award credit for prior learning, the PLA with a Purp itistive focused on three
approaches: (1) credit by examination; (2) evaluation of mi ing and experience; and

(3) portfolio-based assessment.

Credit by examination

By giving students opportunities to earn credit
examination (CBE) through either institutional/

their academic pathways,
motivating them to cont

example, are produced in concert with content

10 the fieid of non-institutional examination development of the verification and award of college-level fearning is in a state of
evolution. Some of the commonly used non-institutional exams are College-Level Examination Program (CLEP), Defense Activity
for Non - Traditional Educational Support (DANTES) Subject Standardized Test s (DSST), Advanced Placement (AP),
tnternational Baccalaureate Programs (IB) and American Council on Education (ACE) Guidelines. Other non-institutionat
exams are also available, such as Excelsior College Examination Program (ECE) and Thomas Edison State College
Examination Program (TECEP}.

Helping learners earn postsecondary certificates and degrees.
Making Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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experts who create, vet, test and review exam questions to ensure validity, reliability and
comprehensive coverage of the subject matter. Aside from providing students a clear-cut
way to demonstrate prior learning, non-institutional exams expedite the path to graduation
by giving students the ability to demonstrate college-level learning before admission, and
this can keep them motivated. |

Although non-institutional examinations are recognized as a well-defined type of prior learning
assessment, they do not always provide a clear route for a student’s progression through

training, certificate or degree programs. Students who use non-ij
challenges in the absence of consistent transcription and trans

tional exams can face

iicies. For example, in
academic disciplines containing highly dependent cours ;students who use a non-

institutional exam for a prerequisite course and do not

Without clear guidance, students can take non-i
courses that do not apply to their pla
does not move them closer to obta

also faces students who pursue PLA't
assessment, '

Beyond transcription ¢ also can be a challenge.

Students who know other Ebllege need to be told before

{e.g., proficiency exams and challenge exams)
to quantify their prior learning and accelerate their

yortunities for students to earn PLA credit, institutional/
wide academic departments flexibility to tailor exams to fit their

In addition to
departmental exam
specific program curriculum, give program faculty confidence that the exams reflect an
appropriate level of academic rigor and provide faculty direct control of the assessment
process. Since faculty leadership in maintaining academic rigor is paramount,
institutional/departmental exams remain an important part of the state’s overail approach
to PLA. '

Helping learners earn postsecondary certificates and degrees.
Making Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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With institutional/departmental exams, achieving consistent standards across departments
within a college or university — or among institutions statewide — is a serious dilemma.
Clearly, these examinations do not meet the standards for assessing learning outlined by the
Council for Adult and Experiential Learning (CAEL), which can be found in Appendix A. Such
standards are not merely an “academic” matter, since consistency is needed for PLA credit to
be transferable to all or most public institutions across Ohio.

From an institutional perspective, the issues related to consistency include:

= keeping institutional/departmental examinations curr

& determining when it is appropriate to award college cre r passing a test as opposed

to simply placing the student in a higher level co

= documenting the validity and reliability of th s (i.e., psychometrics) for the

program, other institutions and accreditor

y veterans reside in Ohio and another 80,000 of the state’s citizens
nited States Armed Forces. More than 75,000 Ohioans have served

in the Armed ki:o
2001.

pport of combat operations around the world since September 11,

Collectively, these veterans are a rich reservoir of highly trained, skilled workers. They couid be,
with additional education, the antidote for Ohio employers who report a deficit of job-seekers
and workers with 21%century education and skills. Yet, Ohio’s 2012 annual unemployment rate
among veterans was 7.6 percent. For post 9/11 veterans, the unemployment rate was 12.8
percent, substantially above the state’s overall jobless rate.

Helping learners earn postsecondary certificates and degrees.
Making Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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College participation numbers-tell a different story. Currently, more than 22,000 students
enrolled in the state’s public institutions of higher education are using federal veteran
education benefits. Since the introduction of Ohio Gl Promise, all 36 publlc colfeges and

universities are members of the Servicemembers
Opportunity Colleges {(SOC) Consortium, which means

they accept college credit for military training, experience
and coursework as long as it has been approved by the
American Council on Education (ACE) or a regional

accrediting body, such as the Higher Learning Commission.

In practice, however, applying ACE recommendations

toward specific degree or other credential requirements
not always clear cut, which

can slow down the credit awarding process.

A recent statewide survey of military credit id
inconsistencies in evaluation, appllcatlon and poli
related to awarding of college credit fc xperience at various institutions.

Furthermore, there is evidence tha ing cotlege credit for military

training, experience or coursework tha commendation, even though

credit may be warranted

as individualized assessment, involves the
faim for credit through prior learning. Using this
dividualized portfolio that contains documents,

0 demonstrate coliege level learning. A portfolio can be

pert, usually a faculty member who will determine if college credit

can be awa : portfolio assessment.

Portfolio assessm bé useful in situations where a student has achieved a body of
learning in a particular discipline derived from multiple sources, including significa'ntjob or
military experience. Also, certain disciplines of learning can best be documented by portfolio.
These may involve art, business, communications and other subjects that cannot be adequately
assessed through a test. Sometimes, portfolio assessment is the preferred method for students

to obtain block credit. It also can be the preferred method based on a student’s learning style.

Helping learners earn postsecondary certificates and degrees.
Making Ohio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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There also are circumstances where portfolic assessment might not be the best approach. In
most cases, standardized test such as CLEP or course-specific challenge exams are best for the
assessment of general education courses. The creation of a portfolio is a rigorous and time-
consuming task; it also is the most subjective in that it is measured according to the standards
set by the content expert who is doing the evaluation. Additionally, a program with
accreditation may have further criteria and limitations for evaluation.

Ideally, the determination of which approach is best suited for PLA should be made by the PLA
advisor, the content expert and the student. Often, multiple me_t_hﬁ'd" are employed.

Helping learners earn postsecondary certificates and degrees.
Making Chio more competitive in a global economy in which
knowledge and skills are highly prized and rewarded.
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SIDEBAR: PLA from a National Perspective

The national emphasis on increasing the number of individuals holding high-quality, workforce-
valued postsecondary credentials and degrees is causing the broader higher education
community to examine strategies for accelerating learning and supporting students to
credential or degree completion, while at the same time not compromising on issues of
academic quality or rigor. PLA is emerging as one way to address this issue.

However, structures and regulations governing PLA credit granting transfers are not
standardized across states or institutions, making it difficult fg
availability of credit for prior learning and the mechanisms:
the lack of standardization negatively impacts students

institutions or states during their academic careers:

s to understand the
ring such credit. In addition,
elves needing to change

A number of states are developing statewid
some states have:

»  hegun development of systemic.approach

» launched efforts to better pu

4 ‘that participating community colleges
ide students with opportunities to

re rei‘atively new, often only set into policy within the last five
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Preferred Models: In Search of PLA Best Practices

In recent years, the practice of evaluating whether learning acquired outside the classrocom is
college level and then determining the equivalent number of college credits has received added
attention. it might be hyperbole to suggest that this practice has achieved mainstream status,
but PLA is alive and well, gaining momentum and giving students new opportunities to earn
credits that are tied to learning outcomes rather than traditional measures of seat time.

Yet, PLA still makes people nervous. As a recent issue of INSIDE JIGHER ED asserted, “When
done right, the process is a far cry from taking money to off for ‘life experience.” But
that notion persists. And perhaps more fairly, some in hig worry that the

wer the bar

‘completion agenda’ is putting pressure on colleges 1t egree or credential,

»1l

including through prior learning.

Historically, PLA has not been universally available. Inmo Les, it has been a matter of local

practice and PLA credits frequently have not been:acceptedin transfer. As Pamela Tate and her

“Most institutions offer some
credit ... but considerable var

dents even receive information from the
edits earned at one institution are sometimes

included: (1) state colleges and universities should reevaluate and expand policies
regarding the opportunity to earn credit for college-level experiential learning in one

1 paul, “College Credit Without College,” INSIDE HIGHER ED, May 7, 2012.

2 pamela Tate, Rebecca Klein-Collins, and Karen Steinberg “Lifelong learning in the USA: A focus on
innovation and efficiency for the 217 century learner,” International Journal of Continuing
Education and Lifefong Learning, Vol. 4, Issue 1, 2011.
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or more of its forms; and (2) credit for prior learning must be transferrable among
postsecondary institutions.™

* The state of Tennessee has moved to expand PLA and guarantee its transferability of
credit between institutions. It has set standards for awarding PLA credit, transcripting
it ensuring transferability, transparency and consistency. Moreover, it has established
guidelines to make certain that PLA contributes to students’ academic progress and
success. Tennessee’s recommended standards specify that:

= to be awarded PLA credits, students must be a
academic program and have met with an a

‘have declared an

= PLA credit is given oniy for courses that ai
program requirements;

p.a student’s

= PLA credit issued at another stat;

about a dozen two-year and
ed across the state. The pilot’s

Kentucky Council on Pestsecondary Education, Kentucky Aduit Learner Initiative Working Group on Credit for Prior Learning, 2008
** The Tennessee Prior Learning Assessment Task Force, Recommended Stondards in Prior Learning Assessment (PLA)
Po.'rcy and Practice for Tennessee Colleges and Universities, August 2012
* University of Wisconsin Systern, Program Review: Credit for Prior Learning Assessment, November 2010; and
University of Wisconsin System, Prior Learning Assessment Academic Planning and Policy Task Force, May 2010
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PLA Best Practices for Ohio

What are best practices? Essentially, they are practices that have been tested and found to
work “on the street” - shown to produce superior results and judged Lo be effective. They may
be identified through a systematic process, often called benchmarking. Or, they can be
discovered and validated through a less formal, subjective process that searches for practices
that meet the criteria of a “best practice”.

For the PLA with g Purpose initiative’s working groups, the identification of best practices was

rmuch more than an academic exercise. i was the first step in commendations for

what campuses and the state should do to develop and im atewide PLA policies and
practices. Ang after several months of research, meeting 'sations about how to
achieve consistency across campuses, with quality guaranteed, we. ed agreement on the

core criteria of PLA best practices.

2. Transparency will be preserved PLA process, with clear, rigorous

The prior learning assess;m criteria’ wolvement will be campus-wide
£ hére:wﬂl be appropriate written
nd granting of credit via all three PLA
~énll USO institutions. Appropriate oversight of
ated in written criteria and process steps on

PLA
BEST
FRACTICES
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3. Consistency in the evidence requested for the evaluation of prior learning will be
assured and all USO institutions will transcript, apply and transfer credits awarded on
the basis of the statewide standards.

Standardized criteria for the evaluation of prior learning — using all three PLA
methods — will provide evidence of discernible knowledge, consistent within
disciplines, and agreed upon by institutions in the USO. The transfer of credit
awarded will be built on the state’s existing Articulation & Transfer model.

4. Discipline-appropriate faculty from within the institutj
experts will evaluate prior learning.

Content experts will assess and validate prio

5. Ongoing and rigorous training and profe
participants in the assessment proces

mentto the development and use of PLA,
eed upon criteria for credit articulation and
reness of PLA as a realistic option for

v’ USO institutions’ CBE policies will be transparent to ensure students are fully
informed about the types of exams offered, the degree programs that accept CBE
and the specific policies for awarding credit (including course equivalencies).

v' USO institutions will review policies for quality and consistency on a regular
basis and make them readily available to students; they will ensure that their
testing is fair and accessible and that advising and preparatory materials are
available.
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¥’ USO institutions will catalog and track non-institutional and institutional/
departmental examinations offered by course and assign CBE awards to specific
courses in a student’s plan of study in order to expedite the student’s plan to
graduation.

thstitutions wiil be proactive to raising awareness o , ensuring tha

v' USO institutions will b ive to raisi f CBE ing that
procedures are succinct and easily accessible, and they will work te identify
opportunities for CBE expansion {(e.g., gaps in content areas).

v" Institutions will engage faculty and administrators throug regular
communication and training.

v’ Whenever possible, USO institutions will appoi

primary point of
contact for PLA. -

v System-wide policies will be in place to gua tee the tran _rlpt_' n of CBE

regard:ng
(CTAG), O

Ieadership, logistics, maintenance}, a new statewide transfer
I be established for military credit, beginning with the courses for

equnvalenc_ s for military credit.

v" Should credit not be captured through ACE recommendations, veterans can apply for
PLA via another recognized mechanism (i.e., credit by examination or portfolio
assessment); and statewide standards should be developed for such review.

v A regional representative from ACE will be available t¢ conduct training sessions in
collaboration with the Ohio Board of Regents, with training available throughout the
academic year at USQ institutions.
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v Sta ndardized, written criteria will be developed for the review and granting of credit
via portfolio submission demonstrating evidence of discernible knowledge, not

experience.

v’ Written process steps will be developed for evaluating credit by portfolio,
including appropriate oversight.

v All USQ institutions will appoint a single, primary poin

v" Al USO institutions will accept the written criteria ss steps; resulting credit
will be applied to programs in the same way th edit is applied.

v The portfolio process will be documented n schoo! and state
web sites.

v Discipline-appropriate faculty from e institution and © bject matter

)y of prior learning based on
ia and built on the existing

experts will assess and validate a stut
agreed upon statewide portfolio fram
Articulation & Transfer mog

v Participants in the portfé ave professional development
to ensure use of best pract

system.

v’ A method of d Jilds‘upon the existing Articulation &
Transfer '
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SIDEBAR: Aligning PLA to Ohio’s Articulation and Transfer System

Easy credit transfer and accelerated student mobility are the cornerstones of the University
System of OChic. They give all Ohioans a clear pathway for gaining the skills and knowledge
necessary for productive and satisfying 21™ century careers. Yet, credit transfer cannot be
imposed from above. It must be both a statewide imperative and an institutional priority.

Ohio’s Articulation & Transfer (A/T) system offers a model for the hi her education community,
des both a model and an

state lawmakers and advocacy groups in other states. For Ohio, it
infrastructure upon which to build in developing a PLA system
state’s worldforce talent. The A/T system can speed up thi
around the award and transfer of PLA credit, especially 3 ssments are not

gnificantly enhances the
jed to achieve agreements

heir disciplines. it is faculty
cies are determined, reviewed and

The A/T system also

the degree and maj )
as specified in the A/,

which to buildi ing a statewide PLA framework.
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SIDEBAR: Ohio Faculty and Administrators Speak

In March/April 2013, Public Agenda conducted a series of focus groups with faculty members
and administrators from two- and four-year Ohio colleges and universities.'® The topic was
Prior Learning Assessment and the purpose was to learn more about faculty and
administrator attitudes toward the practice of awarding credit for knowledge and skills that
students acquire outside the classroom, and to get an initial sense of barriers and enablers to
implementing and scaling promising PLA practices in Chio.

In all of these groups, there was an overall acceptance of P —although faculty

members in groups at The University of Akron were so e skeptical — with

thoughtful concerns about administration and impl

Starting Points for Faculty and Administrators

d PLA as a valid educational

| details of administration. It

f what they see as the possible

gutting of guality in higher educati
potential betrayal of the fundamenta
education. Many also feel

sweeping the nation and

concerns and stren

misconceptions.”

earning assessment as a

win-win, Public Agenida wrote that it allows “the

institution to serve the needs of students by
helping them move through faster with less debt,

16 thres focus groups were conducted with faculty and administrators at The University of Akron. Three additional sessions were conducted in
Columbus with participants from Columbus State Community College, Cuyahoga Community College, Southern State Community Coliege, Terra State
Community Coliege, Zane State College, University of Cincinnati and Wright State University. 2
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while also allowing the university to meet the demands of legisiation to find more efficient
ways to increase completion without sacrificing quality.”

Following the Columbus focus groups, Public Agenda said the most striking finding, especially
in the conversations with faculty members, is that “we found a great deai of interest and
acceptance of PLA as a concept. The faculty members displayed little of the ideological
resistance we have seen in some of our other research and we found little notable difference
between the views of faculty and those of administrators.”

Public Agenda continued: “It is impossible to make generalizatior
groups, but part of this may be a resutlt of how these [Colum
were selected. In recruiting these three focus groups, w

aduit learners. As a result, most of our respond
experience with PLA.

Perceived benefits of PLA

student ar .eétly, institutions that are now under increasing pressure to

promote retention as well as recruitment.

= Respondents thought it made sense to honor and respect the life experience of
these adult learners.
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Practical concerns

Although PLA is not a new concept, Public Agenda’s respondents pointed to a number of
practical and administrative concerns, including the following:

Depth and gquality. While respondents did not doubt that previous learning may
often provide a rich alternative to a standard academic course, determining what experience
should count for what academic credit is not always a simple matter. This is particularly true
when it comes to the question of counting previous experience for.required courses, rather
than electives. Public Agenda asserted: “If PLAis to be really e

required courses and not be marginalized to electives. How

t should count for
‘much harder to make a

one-to-one alighment between life experience and a re ‘course with specific

Problems of standardization
Public Agenda, is that “faculty and a
become a consumer-driven:

d practicums, or for courses with specific technical content.
This might be es 1e in fields such as health care, where there is already a heavy
clinical or practical' component. But our respondents still feel that there are important soft
skills that are best learned and assessed in a higher education environment.”
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PART Z: PRIORITIES FOR ACTION
Recommendations for Building an Effective PLA System

Ohic’s postsecondary institutions are serving a wide variety of learners today. They are older,
more likely to be financially independent from the parents and more likely to have college-level
knowledge and skilis from other institutions or from non-classroom experiences. In many
institutions, these “neo-traditional” students are the majority, outnumbering their “traditional”
classmates.

To meet the goals of these “nontraditional” learners, Chio’s (¢ nd universities are

developing new maodels of teaching and learning, and the menting strategies
designed to improve campus completion rates and co‘rf'x‘trib‘u: ‘6 toth e’s determination to

ioans with colleg

dramatically increase the number and percentage
credentials of value in the marketplace.

Members of the PLA with a Purpose initiative b learning assessment is one way

diversity of their students. We

. just as it must support their

(4) providing ti fessional development to participants in the assessment process;

and (5) clarifyingt role and responsibilities in the awarding of PLA credit.
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by a set of uniform

students. But as part of a statewide system, they also must
tudents to earn this

processes for awarding credit, with consistent criteria o
credit.

Yet, this uniformity and consistency in the way cr;
rigid top-down process. Instead, system-wide:
USQ institutions as they develop and refine their
developed coflaboratively through p
execution. Therefore, the impleme

actions:

= OBR should convene.consultati
criteria and proc ‘the revie

all stakeholders, including currently prospective and
aculty, academic administrators and potential employers of

pecification of student enrollment status, frequency for taking

i{s), .expected interactions with advisers/faculty prior to the exam and a
consistent scoring system (i.e., cutoff scores, equivalencies and credit hours
awarded).

o For portfolio-based assessment, OBR should work collaboratively with USO
institutions to develop a portfolio review framework and protocols that all
institutions adopt for granting credit for demonstrated prior learning.
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m  PLA credit should only be granted to students who are currently enrolled in a program
of study and in good academic standing — and after the student has consulted with an
advisor about the possibility and advisability of seeking credit via CBE, military credit or
portfolio-based assessment. This would include so-calied “guest” or “transient” students
whao are enrolled at another institution but take courseworlic at an institution closer to
home (e.g., during the summer).

o For CBE, students should be expected to take the exam within a reascnable period

of time once their application has been accepted, an
limited or prohibited. All USQ institutions should d
process for appealing PLA decisions (e.g., credi

im retakes should either ke
and communicate a
review process). in cases

where institutions already have estabiished. appeals in traditional

ons shoul .a statewide listing of non—institutional
blished transfer requirements of Chio Transfer Module
5) and Career-Technical Assurance Guides

{d not be required to resubmit transcripts for
ation when they transfer credit for courses with statewide

tee (OTM, TAG and C-TAG). For credit awarded outside statewide
g institutions should accept the credit awarded and apply itin

as the awarding institution. In principle, the receiving institution
should
their progress toward degree completion by assessing for further course

esi an official Joint Services Transcript enly if it helps students advance

equivalencies and/or additional credits. Also, in transferring military credit,
financial aid implications for the student should be considered. For example,
deferring credit for technical courses may be recommended policy, as related to
the financial aid implications of the student’s decision.
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®»  PLA credit may be treated as in-residence credit at the institution that conducted the
review and awarded the credit, in‘accordance with institutional practice, and whére
there are not institutional or program-level accreditations that prevent PLA credit as in-
resident credit. '

= OBR should work with USQ institutions to ensure that system-wide criteria and process
steps are accepted on every campus and built into aligned, institutional procedures. It
should encourage all USO institutions to adopt policies confirming that credit awarded

consider the credit recommendation
i a recognized college-level
esults published. Such

by subject matter experts,

or similar organizations in
examination has been p
examinations have unde
which can guide colleges

) oping institutional/departmental
r-institutional exams, where the latter are

rning outcomes for English Composition
sfer Network. To encourage consistency

esignations or ratings within current statewide credit transfer guarantee
initiatives. Equivalencies established in this way will be entered into the statewide
electronic database and be part of the statewide guarantee.
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o For military credit, the state should explore statewide guarantees in both academic
areas (e.g., physical education, leadership, communications and logistics) and
technical areas {e.g., security/law enforcement, medical corps, transportation and
maintenance}. Course credit awarded outside of a military transcript or ACE
recommendations should be reviewed by relevant department/faculty at individual
USO institutions.

o For military credit, determining trends at both two-year and four-year institutions of
warded may be a good
and individual institutional

those military experiences for which credit is most o

starting point to build course equivalencies at bo
levels. And when evaluating military training, ex :and coursework for course
equivalencies, institutions should include, as and staff with

military background as well as ROTC per.

= OBR should revisited and further devel
immediately. '

of administering the PLA proce!
on what those fees should be, |

earning assessment

For students, the benefits of prior learning assessment are clear. PLA credits spur
postsecondary students to continue beyond the first year, reduce students’ time-to-degree by
not requiring them to take courses in subjects they've already mastered and give adults an

incentive to begin or return to an incomplete college education. PLA credits reduce the cost of
higher educaticn since prior learning credit is typically carried out at a lower cost compared to
tuition charged by the credit hour. And PLA credits increase degree and certificate completion

rates.
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Yet, none of these benefits can be realized, nor can academic programs be sustained, if market
demand is absent and student awareness is not promoted. For this reason, identifying and
articulating the benefits of PLA to the students and other stakeholders is essential. Institutions
must strive to make PLA policies and opportunities as clear and transparent as possible.

To be effective, OBR and USO institutions need to use a variety of methods to communicate
the value and availability of PLA. So, the implementation of the initiative’s second
recommendation requires numerous actions:

= Each USO institution should make a visible commitment:
identifying a primary PLA contact and making the min
usage a campus-wide priority. The identified poin
and accessible to students, faculty and othe Fak

5k learning assessment by
of barriers to student
should be well-publicized

» Al USO institutions and OBR shibuld be pro
those already enrolled with: "

including written criteria and’
granting of credit vig

evidence of dis

A webpage that can be easily accessed from the homepage
it fromithe Registrar’s Office, Admissions and Academic

PLA delivery systems including CBE testing options, schedules,
locations and exam registration processes. To guarantee a maximum number of
students have access to earning CBE credit, testing centers should offer
extended hours of operation beyond standard business hours, if sufficient
resources are available.
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o For military credit, OBR and USOQ institutions should work collaboratively to ensure
that veterans and service members know about FLA and have access to its benefits
by: {1) offering a meaningful evaluation as soon as possible following admission to
the coilege or university; (2} incorporating specific information about PLA criteria
and processes for military training, experience and coursework on their web sites;
(3) using u.select or its successor to display course equivalencies for military
training, experience and coursework on their websites; and (4} developing a public

course reporting database system {i.e., search engine) for. military training,
experience and coursework that can be guaranteed to transfer and apply

consistently across the USO systern.

1'by the continuous review of PLA policies and
ce at all levels. For this purpose, CAEL has

produced a set of qua
statewide PLA initi

’givés

are the syste
are institutiona

nd process steps being carried cut? And second, how effective

ms in terms of student learning, recruitment, retention, time to

degree, and completion: To answer these questions, the implementation of the initiative’s third

recommendation requires numerous actions:

= To build trust in the rigor, quality, effectiveness and fairness of the way PLA credit is
awarded, transcripted and transferred, each USO institution should conduct a periodic
review of its own program at the departmental and campus level. All campus
stakeholders —faculty, academic administrators, students and referral sources — should
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be engaged in these assessments of PLA delivery and results. The office of academic
affairs should periodically review the administrative processes and fee levels to ensure
they are effective and fair.

o For CBE, institutional/departmental
and non-institutional exams should

be reviewed regularly by faculty to

ensure that they are current and

appropriate.

o For military credit, the deliberate,
faculty-focused ACE process should

be uniformly utilized. Faculty
involverment is the key to assuring
quality and rigor in the review of
courses and determination of

equivalency.

o For military credit, inst
have at least one faculty m

performance. It may be appropriate
to use the USO Military Credit Survey
Data determine the haseline

benchmarks.

o For portfolio-based assessment, USO
institutions should review the
statewide portfolio framework
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policies and procedures after two years to determine the success of the initiative
and to develop a continuous improvement process and ongoing review.

8 OBR should review each USQ instituticn’s PLA program and practices at least every five
years. The review should evaluate all program elements for consistency with system-
wide criteria and processes. Special attention should be given to the way PLA credit is
being reviewed, granted, transcripted, applied and transferred.

8 OBR should set benchmarks that USQ institutions can use
success of their PLA programs. These benchmarks should

evaluate the impact and

de but not necessarily be
limited to the volume of PLA credits awarded annuall ge volume of PLA credits
per award, PLA recipient data (e.g., a demographi of PLA recipients by age,

degree and college completion).

s OBR should consider options for includ iali ¢ nti e USo
institutions’ improved PLA performanc t

ssessment’s impact system-wide
ree and certificate programs,

rs affecting the quality of PLA programs and practices is the performance of

personnel involvec arning assessment either at the departmental or institutional

level. Enhanci'hg- staff awareness and the ability to carry out PLA roles and
responsibilities thro h. kaining and communication must be a priority on every USQ campus.
Therefore, the implefﬁentation of the initiative’s fourth recommendation requires numerous

actions:

=  To ensure students receive adequate and accurate advising regarding PLA, the PLA
process and the criteria for granting credit for prior learning, all USO institutions should
be responsible for providing discipline-appropriate faculty, academic administrators and
student advisors with training and continuing professional development for the function
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they perform. Professional development should include training on best practices,
consistency of review and quality assessment, and criteria for transcripting, applying
and transferring credit.

* OBR should offer guidance and facilitate the PLA training and professional development
USO institutions provide to their faculty, administrators and staff — and for this purpose,
it should seek new resources from public and private sources.

iew processes, quality
resentative from ACE
ation with OBR staff,
ning should be ongoing

o For military credit, training should include existing AC
standards and the Joint Services Transcripts. A region

should be available to conduct training sessions ir
either on campus or in a regional or statewide
throughout the academic year. Any training
recommendations that is developed : for faculty and staff
involved in the awarding process { ‘

o For portfolio-bused assessment, traini t process should be facilitated by

mong all USO institutions. A state-level

the state in order to ensure qu
ainers and the delivery methods;
idividuals within the USO system
ons required to participate in the

committee should be form
established and creditable
may be engaged to conduct

training.

Charged with preparing a roadmap to a statewide system for assessing and connecting prior
learning competencies to training and degree programs, the PLA with a Purpose initiative has

made a series of recommendations for defining the processes and procedures governing PLA
and improving students’ access to PLA opportunities. We have recommended actions for
ensuring the quality and rigor of PLA processes and providing training and professional
development to participants in the assessment process.
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Throughout this report, we have urged the state of Ohio, through the Ohio Board of Regents, to
provide critical leadership in developing and executing an integrated, statewide PLA system.
That leadership is reflected in cails for OBR to:

1. convene consultations with USO institutions to establish system-wide criteria and
processes for the review and granting of PLA credit;

2. work with USO institutions to ensure that system-wide criteria and process steps are

accepted on every campus and built into aligned, institutional procedures;

3. collaborate with USQ institutions in providing prospecti
enrclied with information about PLA purposes and

dents and those already
ties, including written

applied and transferred;

5. set benchmarks that USO institu
their PLA programs;

6. report every two years on priol
persistence and success in compl

time, the cre 4it hour is still higher education’s gold standard. And yet, several
institutions of higher education are expanding their competency-based offerings,
particularly for working adulis. We believe the door to block credit has been opened as
these online, self-paced programs are emphasizing the testing of competency and even
learning that occurs outside of the traditional classroom. OBR should provide leadership
as Ohio’s universities and colleges explore this promising innovation.
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= OBR should develop a method within the current Higher Education Information {HE)
system to track the academic progress of students who receive PLA credit through CBE,
credit for military training and experience, and portfolio-based assessment. Credit
earned through PLA would not be denoted on students’ transcripts, but HE! tracking
would allow OBR and USO institutions to measure their programs’ success in
encoUraging postsecondary participation and improving rates of college completion.

o For military credit, OBR should revisit how military credi
system. Currently, this credit is reported in the Qutsi
includes other forms of credit. As such, the commei

is reported to the HEI
dit (OC) type, which also
may be important to

allow institutions to report any limitations the rom a system standpoint.

One solution might be to create a new cre ilitary Credit

awarded.

marketing campaign to familiarize pro
options. While a joint state/lo ovide information about PLA in all
its forms, the Gl Promise a i i military and veteran students

should be emphasized.

= OBR should seek n
particularly for

el prior learning assessment,
t olves extraordinary investments of
time and fa ate a student’s portfolio based on system-wide

criteria and isting Articulation & Transfer model.
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The Way Forward

We have a clear vision of a higher education system that helps students earn postsecondary
certificates and degrees by recognizing and embracing the college-level knowledge and skills
they have acquired outside the collegiate experience. it is a vision in which the state’s
universities, colleges and adult career-technical centers make Ohio more competitive in a
technology-driven global economy as they advance and promote the awarding of credit for

prior learning.

In the PLA with g Purpose initiative’s five core recommendz weli as the actions required

to carry them out, Ohio also has plan for achieving this \ii;jsg ie gritical question is: bo

we have capacity and the will to carry it out?

Today, higher education is experiencing a tecto

dent colleges and universities,
ferent educational choices and

models.

Higher education’s
to clearly prove theirve
And we canysee it

The connectio ementaticn and results is indisputable. Yet, implementation is not

simply a matter o things, of sweating the details, or of making things happen. It'sa
systematic process that requires determined leadership, aligned activities and a demand for

guality and accountability.
Determined leadership

We believe that the starting point for effective implementation is committed and engaged
feaders. Campus leaders — at the institutional, college and departmental levels -- have a unique
capacity to confirm and legitimatize a new policy direction. They have the ability to synchronize
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people —to get them to work together to achieve great things. Without genuine and vocal
support at the top, buy-in across the campus will most likely be shallow and PLA will be
executed in an uneven and inconsistent manner. And campus leaders are uniguely positioned
to build PLA teams with the right composition and sufficient credibility to be trusted, heard and
followed as prior learning becomes part of an institution’s mission.

Just as skiifed leadership is critical for every USO institution, PLA’s implementation demands
unwavering leadership from the Ohio Board of Regents and other state education policy

leaders. PLA must be a priority and state officials need to be rea ovide leadership in

addressing a number of issues identified, but not resolved, work and working groups.

For example, going forward the state will need to lead in:

* monitoring the visibility of USO institutions’ com their determination
ves in PLA and

-upon the state s‘iexisting
| USO campuses and accessible to
students pursuing military ¢ ) i essment;

= ensuring that students who h . 2d PLA'credit are tracked through the HEI
system to ascertain:thei inued si rly those who transfer from one

institution to ani

to develop and carry out an on-going cooperative
Jnications strategy to ensure that students and other on-campus

state’s PLA activities.

Aligned activities

Alignment is achieved when everyone is marching in the same direction, coordinating their
efforts, not working at cross-purposes with conflicting goals and practices. It’s a simple idea,
but there’s nothing simple about achieving it — about avoiding performance-sapping conflicts,
inconsistencies in the way policies are interpreted and carried out, and wasted resources.
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in their preferred models, all three of cur working groups identified ways to heighten alignment
— or consistency — in Ohio’s PLA system. They called for standardized, written ¢riteria and
process steps for the review and granting of credit for prior learning. They charged all USO
institutions with accepting these criteria and process steps, with OBR providing appropriate
oversight to ensure consistency across all institutions.”’

All three working groups pointed to the need for professional development for participants in
the PLA process, to ensure the use of best practices and quality assessment across the system.

And all three groups concluded that USO institutions would have nscript, apply and

transfer credits awarded on the basis of common statewide stan

We know that these imperatives, by themselves,
are not enough to guarantee consistency and we
recoghize that institutions often need the

flexibility to match the expectations of a state
system to their own institutionai missions and
learning needs of their students. Therefore, what
we have recommended should be s
framework — a blueprint for campu

All USQ institut
procedures throtug

willing to stand behind the quality of the programs and
hey review, award, transcript, apply and transfer credit for prior

learning. They owe it to their students and to the state, with its documented need for

7 ps it ended its deliberations, the CBE working group identified several additional issues that need attention as Ohio’s PLA system moves
forward, These included: {1) basic requiraments for administering and assessing exams across institutions and disciplines {testsin
proctored settings, set time limits, use of common rubrics or grading standards, adoption of common passing scores when appropriate
and connecticon to course equivalencies); {2) the number of times students can re-take an exam; (3) whether students should be
prohibited from attempting CBE after having unsuccessfully taken or attempted a course; (4) the evaluation of students’

preparedness for CBE; and {5} resources to help students prepare for exams (e.g., a syllabus, a listing of
course outcomes and other materials).
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technology-savvy workers who have a strong work ethic and advanced reasoning, collaboration
and problem solving skills.

Throughout this report, we have advanced numerous recommendations and actions intended
to promote quality and accountability — from uniformity and consistency in the way credit is
awarded to the standardized determination of course equivalencies, to full transparency with
clear and rigorous criteria for credit granting, to the field-tested ACE review process for

lved in the review process

assessing military credit, to professionai development for those in

and to appropriate oversight by OBR. Yet, the initiative’s strong
accountability is found in the assertion that all USO institutio
transcript, apply and transfer credit awarded on the basis

'be expected to

n statewide standards.

ur element (1) a portfoho
utions that all participating
~discipline faculty at each

campuses agree upon, adopt and i
institution within the USO system w
awarding of credit and the overscght

review of portfolios,
ess (3) training on the
portfolio assessment procés to ensure guality and consistency
among all USO instituti in students awarded PLA credit through the HEI

system to ascertai ts upon transfer.

A final thought

workmg'at the leading edge of strategically deploying PLA
dary credentials and degrees, and to build their

that they are stronger working together than working as individual organizations or even
marching in different directions. They must set clear, rigorous and transparent PLA standards
and then leverage their collective ideas, resources, energy and resolve to turn those standards
into action that recognizes and embraces the knowledge and skills that students have acquired
outside the collegiate experience.
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But there is more. To emerge as a national leader, we must frame a statewide system for
monitoring and assessing USO institutions’ PLA policies and practices. it is demanded by the
initiative’s commitment to consistency, quality and accountability. But assuming that USO
institutions build a genuine sense of ownership —embracing prior learning assessment and
making it accessibie to their students — the state’s oversight should be focused less on
compliance than on assistance, capacity-building and improvement.
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APPENDIX A
Ten CAEL Standards for Assessing Learning

‘To determine whether to award college credit to students for prior learning, follow these
standards:

1.

2.

Credit or its equivalent should be awarded only for learning, and not for experience.

Assessment should be based on standards and criteria for the level of acceptable

learning that are both agreed upon and made public.

Assessment should be treated as an integral part of separate from it, and

should be based on an understanding of learni

The determination of credit awards and cor

appropriate subject matter and acade

Credit or other credentialing should be
and accepted.

It awards are for credit, tran:
recognized and should be mon

Policies, procedu
should be fuli
assessme

based on the services performed in the process
edit awarded.

the state of the assessment arts.
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APPENDIX B |
Selected PLA Best Practices
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APPENDIX C
Ohio’s PLA Leadership: Network and Work Groups

To be compiled ...
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