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IEP 1401 – Theoretical Foundations of Interpreting


Instructor: Office hours: E-mail:
[bookmark: Important_Dates]Important Dates

[bookmark: Credit_Hours:_3]Credit Hours: 3

[bookmark: Prerequisites:_IEP_1301,_IEP_1150,_IEP_1]Prerequisites: IEP 1301, IEP 1150, IEP 1120, ASL 1103 all with a "C" or better

[bookmark: Corequisites:_ASL_1104,_IEP_1302,_IEP_16]Corequisites: ASL 1104, IEP 1302, IEP 1601, ASL 1100
[bookmark: Course_Textbooks_and_Materials_Required]Course Textbooks and Materials Required

1. Textbook: Dean, R. K. & Pollard, R. Q. (2013). The Demand Control Schema: Interpreting as a Practice Profession. North Charleston: CreateSpace Independent Publishing Platform.
2. GoReact (www.goreact.com)
3. Google Sites (sites.google.com)
4. Articles and Videos (additions may be made throughout the semester):
a. Fitzmaurice, Stephen and Purdy, Kim A. (2015) "Disfluent Pausing Effects on Listener Judgments of an ASL-English Interpretation," Journal of Interpretation: Vol. 24: Iss. 1, Article 3.
b. Gish, S. (1986). “I Understood All The Words, But I Missed The Point.” New Dimensions in Interpreter Education. Conference of Interpreter Trainers.
c. Napier, J. (2004). “Interpreting Omissions: A new perspective.” Interpreting 6:2, 117-142.
d. Nicodemus, Brenda. “Prosody and Sentence Boundaries in American Sign Language Interpretation.”
VIEWS, July 2008, 18-21.
e. Nicodemus, Brenda. “Spoken and Signed Language Prosody” Parts 1 and 2.
i. “Spoken and Signed Language Prosody” Part 1 ( 2:47 - 11:03 & 15:11 - 35:50)
ii. “Spoken and Signed Language Prosody” Part 2 ( 2:04 - 23:30 & 32:20 to 47:55)
f. Winston, E. & Monikowski, C. (2003). Marking Topic Boundaries in Signed Interpretation and Transliteration. From Topic Boundaries to Omission, 2003.
g. Witter-Merithew, A. Feedback: A Conversation about the Work between Learners and Colleagues
[bookmark: Interpreter_Education_Program_Language_P]Interpreter Education Program Language Philosophy
Columbus State Community College's Interpreter Education Program is committed to an ASL/sign-centered philosophy. All IEP-focused interactions (including but not limited to IEP program meetings, IEP Advisory Board meetings, and IEP classroom and lab interactions) will maintain this commitment. When in the presence of people who use sign language as their primary form of communication during these interactions, all hearing IEP faculty and staff will use the language preferred by that person to communicate with one another. Students in the IEP program will make their best effort to do the same. If a non-signer is present during these interactions, an interpreter may be requested for that non-signer.
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[bookmark: Description_of_Course]Description of Course
In this course, students explore the interpreting process, with specific attention to the social, cultural and linguistic complexities of preparation, meaning transfer and assessment within diverse monologic and dialogic contexts. Students develop foundational processing skills, and apply various approaches to preparation, processing, discourse analysis, and assessment to their creation of translations and consecutive interpretations of both English and ASL source messages.
[bookmark: Student_Learning_Outcomes]Student Learning Outcomes
1. Explain interpreting processing challenges and successes using various theoretical approaches to processing
2. Demonstrate strategies for preparing for a variety of interpreting assignments
3. Assess interpreting work samples using a variety of assessment methods
4. Assess diverse communicative events using theoretical and research-based approaches to the field
5. Demonstrate processing, translation, and consecutive interpreting skills for brief monologues and dialogues

[bookmark: Outcomes_Based_Assessment_of_Student_Lea]Outcomes Based Assessment of Student Learning
For this course, students are expected to demonstrate the skills associated with the Institutional Learning Goals (ILG) identified below:
1 - Critical Thinking
2 - Ethical Reasoning
6 - Communication Competence
7 - Cultural and Social Awareness
8 - Professional and Life Skills

In class, students are assessed on their achievement of these outcomes. Names will not be used when reporting results. Outcomes-based assessment is used to improve instructional planning and design and the quality of student learning throughout the college.
[bookmark: General_Instructional_Methods]General Instructional Methods
Lecture, classroom discussion, slide presentations, small group work, think aloud assignments, simulations, demonstrations, self-reflection activities, and use of Blackboard.

[bookmark: Assessment]Assessment
Columbus State Community College is committed to assessment (measurement) of student achievement of academic outcomes. This process addresses the issues of what you need to learn in your program of study and if you are learning what you need to learn. The assessment program at Columbus State has four specific and interrelated purposes: (1) to improve student academic achievements; (2) to improve teaching strategies; (3) to document successes and identify opportunities for program improvement; (4) to provide evidence for institutional effectiveness. In class you are assessed and graded on your achievement of the outcomes for this course. You may also be required to participate in broader assessment activities.
[bookmark: Standards_and_Methods_of_Evaluation]Standards and Methods of Evaluation

	Portfolio Assignments
	10%

	Processing Journals
	25%

	Reflections
	45%

	· Four reflections; Reflections 1, 2 and 3 are worth 10% each; Reflection 4 is worth 15%
	

	Planned Interpretations
	20%

	· Two; 10% each; Both are monologs; one ASL-English, one English-ASL
	

	TOTAL
	100%



[bookmark: Submission_Guidelines]Submission Guidelines
All assignments for this course must be submitted via GoReact (videos, comments), or via Blackboard as a Word (.docx), PDF, or PowerPoint (.pptx) file. No links will be accepted unless specified in the guidelines for the assignment. Any alternative file formats submitted will be considered incomplete/late until resubmitted.

[bookmark: Portfolio_Assignments]Portfolio Assignments
Students will be required to complete a handful of tasks and corresponding posts to their professional portfolios they started in IEP 1120. For these assignments, specific guidelines including submission procedures will be shared.
[bookmark: Processing_Journals]Processing Journals
Students will be required to complete some sort of practice activity prior to most class meetings. This practice is essential to developing foundational interpreting skills. Not all of these practice activities will be evaluated. At any time, your teacher may decide that a particular processing practice assignment will be graded. Some will be graded for completion/effort and others for accuracy and critical thinking. IEP1401 Processing Journal Grading

[bookmark: Reflections]Reflections
Reflective responses offer you an opportunity to analyze and interpret the same source text multiple times. Reflection Rubric.
[bookmark: Planned_Interpretations]Planned Interpretations
Students will select two source texts (the first will be English, and the second will be ASL) from a list of source texts assigned as processing practice assignments. Students will interpret and assess using data collection methods discussed in class - all will be posted to GoReact.
· After the above data collection opportunities, students will submit a revised interpretation along with evidence of each data collection method - again posted to GoReact.
· Students will arrange a meeting to discuss each interpretation with a helpful resource, and summarize feedback/discussion on GoReact.
· Students will receive a tentative grade, and have an opportunity to meet with the instructor to discuss.
· Students CAN elect to resubmit a new, final interpretation of one of the Planned interpretations based on the initial grade assigned by the teacher. Grades will be adjusted accordingly if revision is submitted.
[bookmark: Grading_Scale]Grading Scale
100% - 90% = A, 89% - 80% = B, 79% - 70% = C, 69% - 60% = D, 59% - 0% = E

A grade of C or higher is required in this course to enroll in
· IEP 2302 - Intermediate Interpreting II
· IEP 2403 - Educational Interpreting
· MULT 2403 - Ethics & Decision Making for Interpreters
· Fulfill Graduation requirements

[bookmark: Instructor_Feedback]Instructor Feedback
Instructors will make a reasonable attempt to have feedback on student assignments and tests to students within one week of assignment submission/test completion. For longer projects, papers, or videos, it may be two weeks.

[bookmark: Late_Work/Assignment_Extensions_Policy]Late Work/Assignment Extensions Policy
Do not email me about late work or extensions on assignments; I will only refer you back to this policy.

Students are expected to look ahead, plan, and execute assignments on time, showing their commitment as future professionals in a field that requires consistent organization, preparation, and time management. Since each of us have complicated lives that sometimes require schoolwork to drop down the priority list, there will be plenty of opportunities

to earn grades in this course if you miss an assignment or turn one in that is incomplete, meaning your grade average should not suffer unless it is a common occurrence.

Work that involves other students (peer feedback, group activities, etc.) must be completed on time to receive any credit; prioritize your peers, as waiting for you to complete work that affects them is unfair. In the interpreting profession, we are regularly tasked with collaboration and teamwork; letting down another student is not acceptable and will not be rewarded with credit.
Processing Journals function as preparation for class, so they must be completed before class to receive any credit. We will be discussing the activities and insights from PJs in class, so completing them afterward is optional and they will not be graded. If you are absent from class but completed your PJ before the class meeting, it will be eligible for full credit.

Incomplete work is welcome, as it provides me an opportunity to see what you’ve learned, what gaps you have, and what might need attention before the next assignment. I will happily give partial credit for partially complete work that is turned in on time.
No late work will be accepted for full credit in this course. For reflections and planned interpretations (all with the exception of portions involving peers), this is how late work will be graded:

	Turned in
	Percentage of full credit available

	On time
	100%

	Within <1 day of due date/time
	90%

	<2 days late
	80%

	<3 days late
	70%

	<4 days late
	60%

	<5 days late
	50%

	More than 5 days late
	0%

	* A “day” is defined as 24 hours; no arguments about what a “day” means will be entertained by your instructor



[bookmark: Course_Policies]Course Policies
· Absence from class does not excuse a student from an assignment due date.
· Students are expected to complete all assigned readings, videos, assignments, etc. prior to class. Thoughtful reading will lead to questions and new ideas. Showing up with neither suggests that you are not appropriately engaging with what you’ve read. Reading quizzes may be given if this becomes an issue in class.
· Students must have copies of course materials in class on the days they are due (printed or electronically)
· Courses in the Interpreting Education Program may necessitate physical contact between students and/or instructors. This contact may include demonstrating culturally appropriate attention-getting behaviors, modeling deaf-blind communication, and/or remediating students' sign production, etc.

[bookmark: Class_Philosophy]Class Philosophy
You are welcome in this course, and I am excited to learn about who you are and your perspective. My goal is to include materials and examples that show ASL and English variety and diversity across spectrums of age, race, disability status, sexual orientation, and gender identity, so that each of you see yourself reflected in the course materials and are able to

learn about people and experiences that are different from you, as well. Language is deeply linked to one’s identity, cultural background, and lived experiences, and my goal is to make this a space where you are able to share your thoughts and experiences with your peers, so please know I would love to receive your feedback about that. If you are disrespected by myself, your classmates, or the materials in this course, please let me know so I can address it and support you. If you are uncomfortable talking to me about something I have said or done, please email my Department Chair, Stacey Raymond (sraymon1@cscc.edu). Instructors are committed to creating a space in which all students feel supported and welcomed for who they are and what they bring with them to our class. If there is some way that an instructor can make our space more welcoming for you, please let them know. If the name that you use is not the name on the roster, please let the instructor know and check out CSCC’s Chosen Names project. It is important that we refer to one another in ways that are supportive and respectful in our classroom. Instructors will make every attempt to ensure that this is the case.

[bookmark: Class_Recordings_by_Instructor/Students]Class Recordings by Instructor/Students
Your instructor may record some class sessions, and you will be asked to record yourself and sometimes other students in class. These recordings are to be shared with classmates and other CSCC faculty ONLY, and may not be shared on social media sites or in any other public capacity. Please be advised of this and communicate with your instructor immediately if you have any concerns or questions.
[bookmark: Use_Of_Blackboard_and_Your_Email_Account]Use Of Blackboard and Your Email Account
Always use your CSCC email account to contact your instructor. The instructor will use Blackboard to post grades, communicate with students via email, provide course materials for students, and to post the course schedule and activity due dates. Students must print their own copies of course materials and have them in class on the assigned due dates. Course materials may not be copied or used in any way for use in non-CSCC related activities without the express written permission of CSCC. Students must check their email, and the Blackboard Announcements, Course Calendar and Tasks regularly for important course information. If you need assistance accessing your CSCC accounts, contact the Help Desk at 614.287.5050.
[bookmark: Student_Responsibility_to_Access_Informa]Student Responsibility to Access Information
The Interpreter Education Program goes to great lengths to offer opportunities to its students to access important information related to the college, program, and to individual student needs. There are many ways that deadlines, reminders and announcements are communicated: posted outside the IEP lab (UN 245), in many classrooms, on Blackboard or sent to your CSCC email account. Also, the CSCC website (www.CSCC.edu) has important information about registration, fee deadlines, etc. In all cases noted above, it is your responsibility, as a student, to access information from one or more of the multiple sources. Stay informed.
[bookmark: Generation_One_Trailblazers]Generation One Trailblazers
Are you the first in your family to attend college? Then GOT is the group for you! The Generation One Trailblazers (GOT) is a resource group for first generation college students at Columbus State Community College. We provide peer support, mentoring, and other academic resources to help you make it through college. In particular, GOT sponsors social activities, workshops, and other events to help you achieve your academic goals. We also connect you with college resources and help you learn the proper expectations to succeed in college. Check out our Facebook page at www.facebook.com/gotcscc for more information. Or email got@cscc.edu if you’d like to be enrolled in the first generation Blackboard organization. Congratulations on your achievements thus far! You don’t have to go through it alone. Let GOT help guide the way in blazing a new trail for you and your family!
College Syllabus Statements
Columbus State Community College required College Syllabus Statements on College Policies and Student Support Services can be found at https://www.cscc.edu/academics/syllabus.shtml or on the College website Quick Links “ Syllabus Statements.” You are strongly encouraged to visit and browse the link above. It has many incredible resources that you may be unaware of here at CSCC!

Religious Accommodations
It is the College’s policy to reasonably accommodate the sincerely held religious beliefs and practices of all students. The policy permits a student to be absent for up to three days each academic semester for reasons of faith or religious or spiritual belief. Students planning to use religious beliefs or practices accommodations for course requirements must inform the instructor in writing no later than 14 days after the semester begins. The instructor is then responsible for scheduling an alternative time and date for the assessment, which may be before or after the original time and date of the assessment. These alternative accommodations will remain confidential. It is the student's responsibility to ensure that all assessments and course assignments are completed. Students with concerns should refer to the grievance process within Policy 7-16, Student Religious Accommodations. Students with concerns can also contact the Executive Assistant for the Office of Academic Affairs at academicaffairs@cscc.edu or 614-287-5024.

Units of Instruction

	Week
	Unit
	Topic

	1
	Introduction
	Review of IEP 1120, intro to processing

	2
	Monologic Processing
	Intro to processing models of Cokely, Giles, Colonomos

	3
	Monologic Processing
	Applying processing models for self-assessment and practice

	4
	Monologic Processing
	Practice through think-aloud protocols and routinization

	5
	Assessing Interpreting Work Product
	Intro to self- and others-assessment, feedback strategies

	6
	Assessing Interpreting Work Product
	Identifying patterns and tracking improvement

	7
	Assessing Interpreting Work Product
	Omissions typology, continued practice with providing feedback

	8
	Demand-Control Schema
	Identifying demands and controls, context-based decision-making

	9
	Discourse Analysis
	Identifying structure, implicit/explicit meaning

	10
	Discourse Analysis
	Macro-level analysis; high and low significance ideas

	11
	Discourse Analysis
	Macro-level analysis activities and assessment; Gish’s model

	12
	Discourse Analysis
	Micro-level analysis activities and assessment; Gish’s model

	13
	Discourse Analysis
	Intro to genre; recognizing genre and speaker goals

	14
	Discourse Analysis
	Genre analysis, top-down and bottom-up

	15
	Discourse Analysis
	Prosodic features in ASL, English; intentional use in interpreting

	Finals
	Final Project
	Completion and submission of final planned interpretation
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